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Suggested questions: What do people learn in school beside reading, writing, and arithmetic? Do
they learn things about other people? What? About jobs? What? About their country? What?
About their city or town? About their government? About what they believe? About other
countries? What?

1. Repeat pledge of allegiance. Analyze it: does it mean everything it says? When you say it, what
does it teach you about your country and what it believes?

2. Recite the “Bill of Rights.” Analyze it: Does it teach us about our country’s beliefs? What?
What does Freedom of Assembly mean? Does it mean you have the right to come together and
demonstrate? If so, why do demonstrators go to jail? What does Freedom of Worship mean? Does
it mean you can go into any church? If so, why do people get arrested at kneel-ins? What does
Freedom of Speech mean? Do you have a right to say what you wish about voting and freedom
and other things at rallies and meetings at Freedom Schools? Do you have a right to say what you
wish on leaflets and are you free to distribute them? If not, why not?

Question: Are these things the truth? Are they just ideals that we talk about or do Americans
really believe them and practice them? Why could this be?

Concept: That truth, freedom, liberty, equality, and other ideals are often distorted and used as
excuses and justifications for contradictory actions.

Questions: Are there any other things that the schools teach us that are untrue—myths? Can you
point out any of the myths that are taught in the schools? What do the schools teach about
Negroes?

NOTE: There is a real opportunity here for the teacher (white or middle-class Negro), if he can be
honest and searching enough, to share the misinformation or myths he learned about Negroes
and/or himself, and use his experience to help deepen the insights of the students.

Suggested supplements to students’ lists:

1. That all Negroes were slaves.

2. That Negroes are inferior—mentally, morally, physically.

3. That Negroes were happy and satisfied as slaves (well-fed and singing and dancing on the
plantation)

4. That Negroes are happy and satisfied now.

5. That Negroes are incapable of participating in government.

6. That Negroes don’t want to participate in government.

7. That Negroes are lazy.

8. That Negroes can only do menial work and nothing more.

Examine each of these myths.
Questions: How do you know these myths aren’t true? Can you give examples?
Suggestion: Let us explore history and see how true these myths are (take them one at a time).

Case study: Guide to Negro History

Myth: That Negroes were happy and satisfied as slaves.
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(Present Guide to Negro History in storytelling style first, then have students dramatize
extemporaneously, using their own words.)

NOTE: the dramatization of a slave revolt can serve an important function by permitting students
to vent repressed hostility and aggression against whites and their condition.

Case Study—Guide to Negro History, Part II: Negro Resistance to Oppression

Raise myth again. Question: What do you think now? Were Negroes happy as slaves?
Myth: That Negroes don’t want to participate in government and are incapable of participating.

Case Study—Guide to Negro History, part II1: Reconstruction (1865-1877) and the Beginning of
Segregation

Raise myth again: Question: if Negroes can and want to participate in politics, why don’t
they?

Myth: Negroes are inferior mentally, morally, and physically, and can do only menial work.
Cassius Clay and Joe Louis: list other accomplishments of outstanding Negroes in music, science,
etc.

Case Study—Guide to Negro History, part I: Origins of Prejudice (1600-1800)

Raise myth again. Question: Why is this kind of myth started?

Concept: the effect on a person’s self-image, motivation, and achievement when presented with
low expectations (as exemplified by these myths.)

Questions: how do you feel in school when a teacher calls you “stupid” or “dumb”? Do you try
harder or do you give up? Are you angry? (Set up other examples within the students’
experience.)

Questions: What does this kind of myth do to you? Does it make you try? Does it make you
proud to be Negro?

Discussion: Reintroduce three basic questions:

1. Why are we (students and teachers) here in Freedom Schools?
2. What is the Freedom Movement?

3. What alternative does the Freedom Movement have to offer?

We’ve talked about some of the myths that the schools teach; let us see what some of the others
are.

NOTE: At this point schools might use the discussion method to try to help the students discover
other myths from their own experience or what they have seen or heard on TV or the movies, etc.
They might even be asked to recite the plots of war movies or cowboy and Indian movies, and
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then follow up with questions, etc. (I.e., why are the Indians always bad and savage? Why are
Negroes always domestic savages? {servants?])

Question: What do these movies teach us?

Review entire Unit III. What is taught in the schools and through other media? The myths of our
society (enumerate) and what the effect of these myths is on the Negro (and other Americans) and
what purposes these serve.

Re-introduce three secondary questions:

1. What does the American majority society have that we want?
2. What does it have that we don’t want?

3. What do we have that we want to keep?

Unit IV —Introducing the Power Structure

Purpose: 1. To create an awareness that some people profit by the pain of others or by
misleading them;

2. To create an awareness that some people make decisions that profoundly affect
others (i.e., bare power);

3. To develop the concept of “political power.”
Summary: Starting with the material learned in preceding units on Negro-white differences
in education, housing, etc. and the use of myths to distort and misinform, to develop a concept of
who constructs the myths, who profits from them, and how they profit both in local (town and
state of Mississippi) terms and in larger terms. And to name these people as “decision-makers”
and “the power structure.”
Materials: Mississippi Power Structure;

The Power of the Dixiecrats

[Inserted by Editors:] Nazi Germany

Review —suggested approach: Let’s see what we have learned so far. We have learned that
Negroes and whites live differently in both the South and the North and that Negroes are not
given equal treatment in housing, education, etc. We have learned that although it seems that
white people have better schools, for instance, that they pay for it by learning lies, and by learning
to “hate” and be afraid. We have learned that we are misled by these lies too—that the myths
have taught us to believe that we are inferior and dumb and that we have made no contributions to
our society.

Now we want to find out why the schools tell these lies and find out who is helped by these lies.

Concept: That the myths serve a purpose by:
1. Keeping Negroes servile and teaching whites to feel superior.
2. Providing a justification for race relations in this country.

Questions: Why do the schools tell these lies? Who hears and believes them? What do they
believe? How does it make them feel to believe these things? Do the lies give them excuses?
What kinds of excuses do the lies provide:



126 Mississippi Freedom School Curriculum

* If a white man kills a Negro?

* If a policeman beats a Negro for demonstrating?

* If a policeman beats a white demonstrator?

* If a Negro is refused the vote?

* If a Negro tries to integrate a school?

* If Negroes are paid less money for the same work?
* If white workers want to start a union?

Now, who profits by these lies? Let’s start here in this town.

Case Study: Mississippi Power Structure, Part 1.

Concept: That some people profit by the propagation of myths (make money, gain power, bolster
up their egos, etc.,)

Question: Who makes money when Negroes are paid less than white people? Ask students about
plantations near where they live,; about factories near where they live.

Example: A cotton farmer’s profit is the price he gets for his cotton minus what he pays for labor.
Does the farmer make more money if the workers he hires are Negro? Why? Is it profitable for
the farmer to keep Negro labor cheap? How does he do it? Do the myths help him do it? How?
Example: Why does Northern industry come to Mississippi? They come from the North because
Mississippi has cheaper labor and they can make more money. Why does Mississippi have cheap
labor? Because there are no unions? Because there are white workers in Mississippi who are told
that unions believe in integration. Where there are no unions, the workers are paid less and the
businessman makes more money. Do the myths help to keep the salaries low for whites too?
(Caution: many unions maintain segregationist practices.)

Question: Why don’t white people want the Negro to vote?

Example: The same farmer is able to pay Negroes less money than white people are paid because
the state laws of Mississippi support segregation and inequality. Who makes these laws? How do
they get their jobs? Who elects them? What would happen to these men and these laws if Negroes
voted? Would you vote for a man who made laws that paid you less? Does the farmer vote for
them? Does the business man? Do white workers? Why?

Concept: That poor whites suffer from the myths too.

Questions: If there was a union, the white workers would make more money too. Why, then, do
they vote for politicians who are against unions? Are they more afraid of something else? Why
are they so afraid of integration? What have the myths and lies that they have learned done to
them? Who profits by this? The rich farmer? The rich businessman? How?

Concept: That the police work for the power structure and enforce the status quo.
Example: The following is an excerpt from one of Franklin D. Roosevelt’s press conferences in
1938, when he unsuccessfully attempted to purge Southern reactionaries from the Democratic
Party. Roosevelt described the experience of union organizers in a Southern town in a way that
makes one think of COFO today:
They got in town about ten o’clock in the morning. They had a list of eight or ten of the
operators. They were going to see them at the noon hour.
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So they went to the factory and they asked, “Where is so and so? Where can I find so and
s0?”

They were engaged in asking questions, when one of the mill police tapped him on the
shoulder and showed his badge and said, “Come with me.”

He said, “We have not done anything; we are outside and on the street and just asking to see
some fellows.”

“Oh, we know; come with me.”

They were taken to the police station and locked up in a cell on the charge of vagrancy. Both
of them had, oh, fifteen or twenty dollars apiece in their clothes.

They said, “We are not vagrants; we came down here from such and such a city.”

“But you are organizers.”

“Of course we are organizers.”

“Well, you are in a bad place.”

They were kept in jail until five o’clock, just before dark, and the judge came in and said,
“What are you doing here?”

“We are down here to try to start an organization of the textile workers of this mill.”

“That is what you think,” he said. “Ten dollars find and out of town before six o’clock, and
do not come back.”

They did not know what they were fined for, but they paid the fine, and as they went out of
the courtroom, one of the marshals, or policemen, went up to them and said, “Which way are
you boys going?” They said, “We have got to get out of town and we thought we would go to
such and such a town, ten miles away.”

They rode with him and he said, “This is where I turn off.” They went about a quarter of a
mile and out of a clump of bushes came some men with blackjacks and they got the worst
beating up that any two people could get without getting killed.”

Question: Who helps to keep the Negro from voting and the union from starting? Who helps the
farmer and businessman make money by enforcing the segregation laws? Who pays the police?
Who gives them their orders? Why? What would happen to a policeman who didn’t obey orders?
Why do the police follow orders?

Important to bring out:

1. For pay

2. For illicit gains from graft, etc.

3. Because they have learned the myths too, and “hate”
and “fear”

Case Study: Mississippi Power Structure, Part I1

What is a power structure? That is the name we give to groups of men who make the myths, who
profits from them like the farmer and the businessman who pay the police and give them their
orders, who make the laws and decide what laws they want, who make decisions about who gets
paid and how much they get, about who votes and who doesn’t vote, about what is taught in the
schools, and what gets printed in the newspapers., etc.

Can you name some of these men in your town? (Suggestions: look for the mayor, big plantation
owners, businessmen, plant managers, mill owners, etc.)
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Suggestion: With the information you get from either students, parents, or COFO research staff,
construct an organizational chart of the power structure on the blackboard or large paper.

PLANTATION NEWSPAPER COTTON MILL UNITED STATES
OWNER PUBLISHER PRESIDENT SENATOR
BANK STATE PLANT
PRESIDENT SENATOR MANAGER
MAYOR OF THE TOWN

\

STORE POLICE FIRE TOWN REGISTRAR
OWNER CHIEF DEPARTMENT CLERK OF VOTERS
POLICEMEN FIREMEN

Show how a decision made on the upper level gets passed down through the chain of command
and finally implemented.

Example: Dramatize if possible. A Negro tries to register. The registrar of voters fails him, and
calls the Mayor. The next day the plantation owner fires him and orders him off the land, and his
name is published in the newspaper. The bank forecloses on his car, and the store refuses him any
more credit and the county welfare department says he must get three references from white
people before he is eligible for relief. His wife is fired from her job as a cook for a white family.
When they move in with relatives, the house is shot up one night and the Negro man arrested on
“Suspicion.”

Concept: That the Power Structure is a connecting and interlocking series of cliques that goes
from local towns and cities up to the highest levels of the national government.

Case Study: The Power of the Dixiecrats.

We have seen that there is what we call a power structure in this town—a small group of men that
make the decisions in this town—they run it, they decide when schools are built and what is
taught. They decide, as much as they can, who votes and who doesn’t; they decide who gets a
loan from the bank; they make the laws. In every other town and country of this state, there are
other men who do the same things —who make the plans and decide what will happen for all the
rest of us. They decide who will run for the United States Congress; they pay for the campaigns;
they decide what laws will be made; and they help to make the myths that we all learn.
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Southern representatives in Congress, acting on behalf of the Southern power structure, obstruct
progress not only in the South but in the whole nation. Because of the one-party system in the
South, these representatives serve in the House and Senate over and over again. Their seniority
enables them to become chairmen of key committees. Examples: Senator Eastland of Mississippi
is the Chairman of the Senate Judiciary Committee, influences the appointment of judges to the
Federal Courts in which civil rights demonstrators are tried.

Discussion: Review entire Unit IV. Raise and answer the three basic questions. Raise and answer
the three secondary questions.

Unit V—The Poor Negro, the Poor White, and their Fears

Purpose: 1. To indicate that the Power Structure derives its power in the final analysis, by
playing upon the fears of the people, Negro and white;

2. To come to an understanding of these fears—what has helped to produce them and what they,
in turn, have produced, namely, the myths, the lies, the system;

3. To grasp the deeper effects of the system we have produced and have allowed to continue, the
deep psychological damage to Negroes and whites.

Materials: Case Study on Hazard. Kentucky

Introduction: We have talked about the world we want and the world we now have. Something is
wrong with the world we have. We have looked at some of the wrong things. Now let us look at
why the world has come to be as it now is . . . in particular, our world here in the South.

Concept: That the “power structure” —which, as we have seen, is one force that maintains a bad
world—derives its power from playing upon the fears of the people, Negro and white.

Questions: Have you ever been afraid? Have you every been afraid enough to let somebody else
take your punishment or take the blame for something they did not do? Were you afraid of being
punished yourself? What is punishment? Physical pain like a beating? Could punishment also be
losing something you wanted to keep? Like money? Like your pride? When you were a child,
were you ever punished by having to stay inside the house, or in your room, or stand in the corner
at school? Was this punishment loss of pride?

Here are some things we have learned about the “power structure.” (Write them on the
blackboard.)

1. The “power structure” is made up of a small number of people who, because of their power,
have a great deal of control over our lives.

2. Their power is financial and it is political.

3. They use their power to maintain segregation.

Here is something we do not know about the “power structure.” Why is it possible for such a
small group to have so much control over all the rest of us? Is it only because they have money?
If so, where do they get their money? Is it because of their political power? Where do they get the
political power? Could it be that the “power structure” has power because we let it? That these
few control us because we let them? Why? Why would we let a few people not only control us
but control us in such a terrible way, build such a terrible world?
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Do we like what they do? No? Then why do we let them do it? Are we afraid? What about
whites? Are they afraid? Do they like to be controlled by a few people? Does anybody? What
about poor whites? Isn’t their condition much like ours? Poverty, unemployment, fear?

Is it true that the “power structure” has power only because we give it to them—we and the
whites. The power structure is built upon the fear of Negroes and the fear of whites. What if we
moved out from under this structure? Where would be power go then? To the people? The whites
will not move because they fear us because they believe the lies about us. Is it possible to show
these whites the truth? How? What would happen if the whites and Negroes got together and
moved right out from under the “power structure”? Do we have anything in common that might
draw us together? What? What keeps us apart? Fear? Yes.

The “power structure” gets its power, in the final analysis, because we allow them power and we
allow them power because we are afraid of something.

Concept: That the people of the South, Negro and white, are afraid; that the fears are sometimes
different, sometimes alike; that all the fears work together to perpetuate the system.

Questions: Why should Negroes be afraid? Is there any real basis for our fear? Of course there is.
We have been beaten and murdered, have lost our jobs and homes. We have real reason to fear.
What about whites? Do most whites agree with the “power structure” and the lies? Why? Are
they afraid? Why?

Let us imagine what might have happened inside the white man, over the years, to fill him with so
much fear. We know in part already what happened to make the Negro fear—he was shot and
lynched and murdered and beaten. What made the white fear? Write on board “What Happened
Inside the White Man?” Let’s list the things which might have caused him to create myths and
lies.

1. Slavery: since the white man in the South lies about Negroes, let us begin with the coming of
Negroes. We came from an unknown continent and we were unknown to the whites. Can we
compare this lack of knowledge with, say, Columbus’ day when men said if you sailed far
enough, you would fall right off the earth? So the white men looked at us and we were unknown.
They created myths— Africa is a deep dark place filled with savages.

2. Guilt: it is true that the white man did not know and still does not know much about Negroes.
But it is also true that no man in his right mind can put any other man in chains without, sooner or
later, feeling guilt.

Not long after the beginning of slavery, the guilt of the white man began. What did he do with
this guilt inside him? He did not free us? Why?

3. Economics: the white man needed the Negro to work the plantation. He chose then not to free
the Negro and so he had to find some other way to get rid of his guilt. What did he do to try to get
rid of it?

4. Fear and lies: What does guilt do to you? Have you ever felt guilty? Does it make you afraid
inside? What does fear do? Suppose you have done something you know to be wrong and you are
first guilty and then afraid? Do you make up lies to get out of it? Have you ever tried to excuse
yourself? Protect yourself? The white man did. He wanted to keep his slaves but he wanted very
much to get rid of his guilt . . . so he made up lies: He said Negroes were not really human,
therefore there is no reason for me to feel guilty. And from guilt came the whole lie of white
supremacy/Negro inferiority . . . and from guilt came segregation.
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As we saw, the power structure uses segregation to keep poor Negroes and poor whites from
working together to solve their common problems. Segregation is also the white man’s program
for hiding away the cause of his guilt—the Negro—hiding him in slums, segregated schools,
backyards. Segregation is a wall the white man builds to hide from you, the cause of his guilt . . .
and by hiding you, to hide from his own conscience.

Negroes and whites are afraid. Negroes have reason to be afraid. Whites are afraid because of
guilt. When Negroes are afraid, they continue to go along with the system. The same is true of
whites. And so we say that: there is great fear in the South and it is from this fear that the “power
structure” derives its power, from fear that the system keeps going. What do fear and lies do to
people?

Concept: that the fear we have felt and the lies we have lived and the guilt have done great
damage to us all, Negro and white.

Questions: What happens to you when you keep telling a lie over and over? Do you finally
believe it? If you do not believe it, what happens inside to keep telling it anyway? What happens
if you are afraid of something for a long long time? Does it change you inside? Does fear finally
destroy something in you? What about guilt? If you are guilty of something and have to hide for a
long long time, what happens? Are you happy? Free?

Draw a stick figure on the board—a man standing tall and straight. Here is man. He stands tall
and straight as he is meant to stand. Draw a man stooped with his head hung down. Here is man
again. What do you feel when you look at this figure? Tired? Old? Ashamed? Sick? Draw a stick
figure stooped behind a fence or wall. What about this man? What do you feel? Fear? Hiding?
What is alike about these two figures? They are bent. Is the first man bent?

Point to the first stooped figure. Have you ever seen a real person walk or stand this way? A
Negro? A white man? Why? Age? Illness? Shame? Fear? Guilt? How about the other figure?
Have you seen that? Which figure do you like? Why?

What do these figures represent? Above the two stooped figures draw arrows pointing down upon
them and pressing them down. What do these arrows do? What do they represent?

We are talking about what lies do to people. What do you think about this? Do lies destroy
something in man? Yes. Living, telling, or believing lies destroys something in us all. If
somebody tells you that you are bad or lazy or inferior or guilty—you can either believe them or
not. Suppose you do not believe them. Suppose you know better, but still they continue to tell you
are bad . . . what happens inside you? Anger? Frustration? Despair? Sickness? Suppose you
believe the lies? Do you know Negroes who have come to believe that they are inferior? How do
they act? How do they stand? Walk? What about whites? Have you seen the face of a white man
twisted in hate, fear, anger? Is it the face of a free man? A happy man? Have you seen the empty
faces of whites on Main Street—faces that look through you—blank and empty. Are they the
faces and eyes of free and happy people? No. No, they are not. White men have lost their health
too—the health of their minds and of their bodies . . . from living the lies. No man can live the lie
without being bent. The whole South is bent . . . and broken.

Can we really compare Negroes and whites in this matter of being free? It is clear to anyone who
looks around that Negroes are not free to grow, to move about, to learn and develop and become
whole inside. How about whites? Look down the biggest street in town. You see find houses,
cars, pools, trees, lawns. Do most whites live this way? Do whites who live this way have
freedom? Does it show in their faces? If they had freedom, why would they also have fear? Do
free men fear? Why would they have hatred? If they were free, why would they lock the doors of
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their big houses? What about the rest of the whites? Those who have no fine houses and cars?
What do they have? White skin? Are they free then? Is the KKK a group of happy men?

No. No, we are not free and not happy. Because we are bent, broken, divided, not whole. We
have taken a piece of ourselves and turned it over the “power structure” which is simply to say,
we have turned ourselves over to a lie.

1. The “power structure” is one force that helps to maintain the world; in the South, that helps to
maintain the terrible world of segregation.

2. That “power structure” derives its power, in the final analysis, from the fears of both whites
and Negroes.

3. Poor whites and Negroes are oppressed by the “power structure.” We have much in common.
4. If poor whites and Negroes could get together and move out from under the “power structure,”
it would fall.

5. We do not move because we are afraid.

6. Generally, the Negro’s fear is based upon very real danger.

7. Generally, the white’s fear is based upon guilt.

8. Fear—whatever the cause—produces lies. We live in the South.

9. Living lies bends and breaks us.

10. That is to say—keeps us from being whole.

That is to say—keeps us from being free.

Have you ever heard this: “Ye shall know the Truth and the Truth shall make you free?”

Have we seen in this unit that lies and the fear behind lies and the guilt behind the fear . . . work
together to enslave men?

If lies enslave us, then Truth will free us.

What IS the Truth? That is . . . what will make us free?

In the next unit, we will try to find the answer to the question: What is the Truth? Or, the same
question: What is freedom?

Unit VI—Material Things and Soul Things

Purpose: 1. To develop insights about the inadequacies of pure materialism;
2. To develop some elementary concepts of a new society.
Summary: Starting with a questioning of whether the material things have given the “power

structure” satisfaction, to raise the question of whether achievement will bring the Negro and/or
the poor white fulfillment. Then to explore whether the conditions of his oppression have given

the Negro insights and values that contribute to the goal of a more human society. And finally to
develop this relevance into some insights as to the characteristics of a new society.

Materials: Statements of Discipline of Nonviolent Movements.

Introduction: The last few days we have been exploring in another world—different than the one
we live in everyday —the world of the “power structure,” and we have made some interesting
discoveries:

1. That the “power structure” has a lot of power to make things happen just as they want them to
be.
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2. That the “power structure” has a lot of money that buys—big, luxurious houses, expensive
cars, expensive clothing, trips, and all the other things we see on TV and in the movies.

But we’ve also discovered that—

1. The “power structure” is afraid of losing its power and its money; and

2. The “power structure” is afraid of Negroes and poor whites find out the “truth” and getting
together.

Ideas to be developed:
1. The possessions of men do not make them free. Negroes will not be freed by:
a. Taking what the whites have.
b. A movement directed at materialistic ends only.
2. The structure of society can be altered.
3. While a radically new social structure must be created in order to give man the room to grow
in, it is not the changing of structure alone that produces a good life or a good world. It is also the
ethical values of the individual.
4. There are many kinds of power we could use to build a new society.

Concept: That just taking the “power structure’s” money and power would not make us happy
either.

We have seen that having money and power does not make the “power structure” happy. We
have seen that they have to pay a price for it.

Questions: Would just taking their money and power away and keeping it ourselves make us
happy? Wouldn’t we have to be afraid and distrust people too? Wouldn’t we have to make up lies
to convince ourselves that we were right? Wouldn’t we have to make up lies to convince other
people that we were right? Wouldn’t we, too, have to keep other people down in order to keep
ourselves up?

Suppose you had a million dollars. You could buy a boat, a big car, a house, clothes, food, and
many good things. But could you buy a friend? Could you buy a spring morning? Could you buy
health? And how could we be happy without friends, health, and spring?

This is a freedom movement; suppose this movement could get a good house and job for all
Negroes. Suppose Negroes had everything that the middle class of America has . . . everything
that the rest of the country has . . . would it be enough? Why are there heart attacks and diseases
and so much awful unhappiness in the middle class . . . which seems to be so free? Why the
Bomb?

Concept: That the structure of society can be changed. Discussion of a possible new society.

1. Money —should a few people have a lot of money, should everybody have the same, should
everybody have what they need?

2. Jobs—should men be able to work at any job they can do and like, regardless of color, religion,
nationality? Suppose a man were put out of a job by automation (like the mechanical picker?)
What should happen to him? Should he just sit around? Should he be trained for a new job? Who
can train him? When he is old, should he have to depend on his family or be poor? Should he be
helped when he is old? Why? Should all workers join together if they wish? Should they share in
the profits? Why?
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3. Housing— Should every family be able to live where they wish to live, regardless of race or
religion? Why? Should every family have a decent home? Should it have heat, a kitchen, a
bathroom, hot water, nice furniture? Why does the kind of house a family has affect their family
life? Suppose a family does not have enough money? Does a family have a basic right to good
housing?

4. Health—should all people have a right to receive the same medical services regardless of
religion or race or money? Should all people be able to receive whatever medical services they
need regardless of how rich or poor they are? Why? From whom?

5. Education—Should all children be able to go to the same schools regardless of their race or
religion? Should all children have the right to get as much education as they are capable of?
Suppose they can’t afford to go to special high schools or to college? Should they still be able to
go? How? Who should pay?

What should be taught in schools? Do we teach myths and lies? Why? Should we? Should we
train people for jobs in schools? To be good citizens? What else should we train people
for?—culture, resourcefulness, world citizenship, respect for other people and cultures, peace?
What about teaching adults? Should they have a chance too? Should it be free? Should they be
able to go to special schools if necessary?

6. Legal —Should the laws and the courts treat all people the same? Should the laws be more
concerned with protecting the property a man has or the man himself? Why?

7. Political system—should every man have the right to vote? What if he cannot read? Should he
still have the right to vote and choose his representatives? Should politicians have a right to give
out favors? Can they be honest in this system? Suppose people can get good housing, jobs, health
services, etc., in other ways . . . will they need political favors?

8. Mass media—should newspapers, TV, magazines tell the truth? Should that be their basic job?
Should they have to support themselves by advertising? How else could they get enough money?
9. International relations—how should we want to treat other countries? Should we help them if
we have more than they do? Should we work for peace? Can we have peace if we keep building
bigger bombs and faster planes? (What does fear do, threats? What about children fighting?)

10. Cultural life—are artists, actors, musicians, and writers important? Why? Should art and
acting and music and writing be considered work? Should there be free concerts and free plays
for everyone to see? Why?

Concept: It is not simply the changing of the structure of society that will make a good world, but
the ethical values of the individual.

What if men were just naturally bad to each other-if they didn’t care about each other? Would it
matter about the structure of society? Are men good to each other because of laws? What is an
ethical value? Would it matter about the structure of society? Are men good to each other because
of law? What is an ethical value?

Discuss “do unto others as you would have them do unto you.” Do you have a set of values? Are
society’s laws enough? Are your own personal “laws” important, too? Are they even more
important that society’s laws?

Case Study: Statements of Discipline of Nonviolent Movements.

Is the movement the germ of a new society? How do people act toward each other in the
movement? How do people act toward each other in Freedom School? How does this way of life
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differ from the way of life of the larger society? We must keep these good ethical and spiritual
values in the new society which we build.

Concept: That there are many kinds of power we could use to build a better society. What is
power? (Power is the ability to move things.) What kinds of power are there? Discuss.

Mississippi Freedom Movement
Physical Power
(Power to coerce or frighten)
Police state Federal intervention
Intimidation

Political Power
(Power to influence)

One party Vote
No vote Convention Challenge
Unjust laws Negro candidates

Economic Power

(Power to buy)
Citizens Council Boycott,
control, banks, jobs etc Strikes

Do these “powers” balance each other? Do they succeed in bringing the two sides together or do
they tend to pull apart? Are there other kinds of power?

Truth Power
(Power to Convince or Persuade)
Does persuasion pull people apart? Is it a different kind of power? Can we use truth to reveal the
lies and myths? What happens once they are revealed? Once someone is convinced or persuaded,
can they join with us? Is the better world for them too?

Soul Power
(The Power to Love)
Can you love everyone like you love your family or your friends? What does compassion mean?
Is that a kind of love? Is there something in other people that is like what is in you? Can soul
power change things? How?

[Editors’ Note: Units I to VI of the Citizenship Curriculum were written by Noel Day, and modified for the
Freedom Schools by Jane Stembridge.]
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PART II: CITIZENSHIP CURRICULUM, UNIT VII—-THE MOVEMENT

Purpose: To grasp the significance of direct action and of political action as instruments of
social change.
Materials: Readings in Nonviolence;
COFO Materials on Freedom Summer;
See:  Prospectus for the Mississippi Freedom Summer

COFO Flyer: Freedom Summer
COFO Flyer: MEDP

COFO Flyer: Freedom Registration
Charles Remsberg. “Behind the Cotton Curtain” (excerpts);
Southern Regional Council, report on Greenwood Voter Project;
Voter Registration Laws in Mississippi
[Inserted by Editors:] Civil Rights Bill
[Inserted by Editors:] Rifle Squads or the Beloved Community
[Inserted by Editors:] Nonviolence in American History

[Inserted by Editors:] Teaching Material for Unit 7, Part I1

Unit VII, Part 1: Freedom Rides and Sit-Ins

QUESTION: What is a Freedom Ride?

ANSWER: A Freedom Ride is a special kind of direct action protest aimed at testing buses,
trains, and terminal facilities—to see whether or not the seating of people on buses and trains is
done according to law, i.e., the Supreme Court ruling of 1960 that segregated seating on interstate
carriers and in terminal stations is illegal.

The second purpose of a Freedom Ride is to protest segregation where it still exists and to make
known to the nation the conditions under which Negroes live in the deep South.

The third and overall purpose of the Freedom Ride is to change these conditions.

QUESTION: What happens on a Freedom Ride?

ANSWER: A group of people—in the case of the Freedom Rides—an integrated group buy
interstate bus or train tickets. By interstate, we mean going from one state to another. They board
the bus or train and sit in seats customarily used by whites only. At stations, they use restrooms
customarily used by whites only. They eat at lunch counters customarily used by whites only and
sit in waiting rooms customarily reserved by whites.

QUESTION: What is a sit-in?
ANSWER: A sit-in is another kind of direct action protest aimed at breaking down racial barriers
in restaurants, dining rooms, and any places where whites are allowed to sit, but Negroes are not.

QUESTION: What happens on a sit-in?

ANSWER: People go and sit at lunch counters, in dime stores and drugstores, etc. They usually
sit and refuse to move. When this happens, they are sometimes arrested or sometimes the whole
lunch-counter closes down and nobody —neither Negro nor white— gets to sit and eat.

QUESTION: What do Freedom Rides and sit-ins want to do?
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ANSWER: They want to make it possible for people to sit where they choose, ride where they
choose, and eat where they choose. They want to change society, and we call these two forms of
protest “instruments of social change.”

QUESTION: What is society?

ANSWER: Society is the way people live together. People get together and they decide certain
things they want—like schools and banks, parks and stores, buses and trains. We call all these
things social institutions because they are the things people build as they live together.

QUESTION: Why do some people want to change society?

ANSWER: Sometimes, people build bad institutions. A bad institution is anything that keeps
people from living together and sharing. Segregation is a bad institution. It is a bad thing that a
few people have built in order to keep other people outside. In the South, in places like
Mississippi, the whole society has become one big evil institution —segregation. If a good society
is one where people live together and share things . . . then a segregated society is the exact
opposite of a good society —because the whole purpose of segregation is to keep people separate.
Segregation means separation and separation means a very bad society. That is what people want
to change.

QUESTION: How can you change society?

ANSWER: You can tear down the bad institutions which people have built and replace them with
new institutions that help people live together and share.

There are different ways of tearing down bad institutions. You can write to the President or
Congressman and ask them to help get rid of bad institutions. They can make a law against those
institutions. For example, after the Freedom Rides, there was a law make by which we can force
buses and stations to desegregate. (ICC Ruling, September 22, 1961)

Also, in 1954, the Supreme Court of the United States ruled that segregated schools were
unconstitutional. A Negro took the case to the Supreme Court.

So, you can try to get laws passed. Or, you can persuade people to stop building bad institutions.
You can go and talk to the white people who make segregated schools and maybe you can help
them to see that this is wrong and maybe they will change it without having to be told to by the
government.

QUESTION: Does this really work?
ANSWER: It does not work very quickly . . . and Negroes have waited too long. Unfortunately,
people don’t change easily. Unfortunately, the government does not pass new laws very readily.

QUESTION: Then what can you do?
ANSWER: You can compel things to change.

QUESTION: How?

ANSWER: You can refuse to keep evil laws. You can refuse to cooperate with bad institutions.
You can refuse to cooperate with segregation. That is what the Freedom Riders and the sit-inners
did —exactly.

The Freedom Riders said we will not keep that law which says we have to sit in the back of a bus
because we are Negro. That law is wrong. It is wrong because all men were created equal. It is
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wrong because Negroes are citizens of the United States and the Constitution of the United States
says that no law can be made which takes away the freedom of any citizen. Since the law about
sitting in the back of the bus takes away our freedom, we will not sit there. We will sit in the
front, or in the middle, or wherever we choose because we have tickets and we have the right.
The students who went to sit-in at the dime store lunch counters said we shop in this store and so
we are customers of this store, so we will eat there.

QUESTION: Is there another way of changing things?
ANSWER: Yes, there is a way we don’t support: to get a gun and go down to the station and take
over the whole station.

QUESTION: Why didn’t the Freedom Riders do that?

ANSWER: For two reasons. First of all, it won’t work. Not for long. Because there are always
people with bigger guns and more bullets. The Negroes in America are a minority and they
cannot win by guns.

The second reason the Freedom Riders did not take guns is that when you use guns, you are
building just another bad institution. Guns separate people from each other, keep them from
living together and sharing . . . and for this reason guns never really change society. They might
get rid of one bad institution—but only by building another bad institution. So you do not
accomplish any good whatsoever.

In the South, the white men are masters over the Negroes. No man—Negro or white—has the
right to be master of another man . . . and the whole purpose of the integration movement is to
bring people together, to stop letting white men be masters over Negroes . . . what good would it
do, then, to take a gun?

It is true that whoever has the gun is a kind of master for a while. It is also true that the best
society is one in which nobody is master and everyone is free.

And, it is further true that there is a weapon which is much better and much stronger than a gun or
a bomb. That weapon is nonviolence.

QUESTION: Why is nonviolence a stronger weapon?

ANSWER: Nonviolence really changes things —because nonviolence changes people.
Nonviolence is based on a simple truth: that every human being deserves to be treated as human
being just because he is one and that there is something very sacred about humanity.

When you treat a man as a man, most often he will begin to act like a man. By treating him as that
which he should be, he sees what he should be and often becomes that. He literally changes and
as men change, society changes . . . on the deepest level.

Real change occurs inside of people Then they, in turn, change society. You do not really change
a man by holding a gun on him . . . you do not change him into a better man. But by treating him
as a human being, you do change him. It is simply true that nonviolence changes men—both
those who act without violence and those who receive the action.

The white people in the South and in America have to be changed —very deep inside.
Nonviolence has and will bring about this change in people . . . and in society.

QUESTION: What exactly did the Freedom Rides accomplish?
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ANSWER: For one thing, because of the Freedom Rides, the Interstate Commerce Commission
made a ruling by which a bus or train or station can be made to desegregate. This ruling came in
September of 1961 just after the Freedom Rides.

QUESTION: Why didn’t the ICC make that rule a long time ago? Why were the Freedom Rides
necessary?

ANSWER: Sometimes, with governments, you have to show them a thing a thousand times
before they see it once and before they do something about it. Way back in 1862, Abraham
Lincoln wrote the Emancipation Proclamation. But Negroes still are not free. Just because there is
a law on paper, it doesn’t mean there is justice.

The Supreme Court said in 1960 that buses and trains and stations had to desegregate for interstate
passengers. But in the South, nobody did anything about it. So, the Freedom Riders came to show
the nation and the government that they would have to do something else. They would have to
enforce the Supreme Court ruling. As a result of the Freedom Rides, the ICC enforcement was
passed. If it had not been for the Freedom Rides, the ICC would have waited a long time and
maybe forever to do anything.

QUESTION: Why?

ANSWER: Unfortunately, governments do not do anything until the people get up and say they
have to. What happened with the Freedom Rides and the sit-ins was that Negroes were tired
asking the government to do something . . . tired of writing letters and going through the slow
process of the courts to get laws changed . . . tired of making speeches that never accomplished
anything. SO THEY ACTED. We call the Freedom Rides and the sit-ins “DIRECT ACTION.”

QUESTION: What is direct action?

ANSWER: Direct action is just another way of telling the world what is wrong. The special thing
about direct action is that it makes use of the human body—instead of just the voice or the mind.
Direct action is putting your body in the way of evil—placing your whole self on the very spot
where injustice is.

A segregated lunch counter is wrong. So, people went and sat down in the middle of it. They put
their bodies in the way and they were saying: here I am in the middle of your lunch counter and I
will not move because your lunch counter is all wrong. It is segregated. Either you will
desegregate it (make a new institution) or you will just have to close it altogether (destroy an old
institution) . . . I am not moving.

Direct action is putting your body in the way of evil and refusing to move until the evil is
destroyed, until the wrong is made right.

Direct action is saying, with your body, either you will have an integrated lunch counter or none
at all. AND THIS IS WHAT HAPPENED. All over the South, lunch counters began to close to
everybody. If it opened for everybody, the sit-inners had succeeded in destroying something evil
and building up something good. If it closed to everybody, at least the sit-inners had succeeded in
getting rid of something evil.

That is the power of direct action. We call Freedom Rides and sit-ins direct action.

QUESTION: What really happened on the Freedom Rides?
ANSWER: Negro and white students working with CORE in Washington, D.C. and places like
that decided that somebody ought to come down South and see if the Supreme Court law had
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made any difference and, if not, to tell the world about it. They felt that everybody should know
about Alabama and Mississippi and how Negroes are treated in these places. All over the South,
students were sitting-in at lunch counters and restaurants, courtrooms and offices. They had been
doing other things in addition to sitting in. They had staged wade-ins at swimming pools, sleep-
ins at hotels, stand-ins at theaters, kneel-ins at churches. They had picketed and marched, gone to
jail. Already victories were being won.

It was time to try out the buses and trains. The students in Washington knew two things: one, they
had every right to sit where they wanted because they were human beings and two, that the law
said every citizen who is riding on an interstate carrier can sit where he chooses both on the bus
and in the station.

All they needed was an interstate bus ticket. They each bought a ticket. The first Freedom Riders
bought tickets from Washington, D.C. to New Orleans, Louisiana. On May 4, 1961, they
left—thirteen of them, seven were Negro and six white. One interracial team rode on Trailways
Bus and the other on Greyhound.

They went through Virginia and Tennessee without much real trouble. They came into Alabama.
The trouble started. About six miles outside of a town called Anniston, a white mob was waiting
for the buses. The Greyhound bus got there first and the mob attacked. They slashed tires, threw
gas in and set the whole bus on fire. Many people were hurt very badly. When the Trailways bus
arrived, the mob tried to get it. This bus was able to escape and made it on to Birmingham—only
to meet a white mob at the Birmingham station. The Freedom Riders were beaten up.

Police and patrolmen escorted the bus all the way from Birmingham to the Mississippi line. The
bus came to Jackson. Police were waiting. As soon as the Freedom Riders got into the white
waiting room, the police picked them up and took them to the city jail in Jackson. From the city
jail, they were moved to the Hinds County jail, from there to the county farm and finally to
Parchman State Penitentiary, where they served their time rather than cooperate with the state by
paying bail money.

During that spring three years ago, more than a thousand students made the Freedom Rides. Most
of them were either beaten up or arrested or both. Bill Mahoney, a Negro student from
Washington, was one of the Freedom Riders who spent a long, long time in Parchman. Bill wrote
about how badly they were treated there and how they refused to eat and refused to cooperate in
any way. In spite of everything they suffered, these Freedom Riders at Parchman were
determined to stick to their belief in the power of nonviolence. One day, Bill and some of the
other prisoners, wrote this prison code which they all followed:

“Having, after due consideration, chosen to follow without reservation, the principles of nonviolence,
we resolve while in prison:

* to practice nonviolence of speech and thought as well as action;

* to treat even those who may be our captors as brothers;

* to engage in a continual process of cleansing of the mind and body in rededication to our
wholesome cause;

* to intensify our search for orderly living even when in the midst of seeming chaos.”

So this is what happened on the Freedom Rides. Sometimes Riders would go back and tell
everything that had taken place. Sometimes, they would write about it and tell the government in
Washington. Before it was all over, the whole world knew how bad things really were in such
places as Alabama and Mississippi. AND TODAY, because of the Freedom Riders, most of the
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bus and train stations in the South are open to everybody. For those stations which are not opened
on an integrated basis, there is now a ruling by which we can force them to open. This ruling was
the direct result of the Freedom Rides.

Bill Mahoney and his group got out of Parchman Penitentiary on the seventh day of July in 1961.
This is what he said about that day, “When we left, the number of Freedom Riders still in jail was
close to a hundred. Before parting for our various destinations, we stood in a circle, grasped
hands, and sang a song called “We Will Meet Again.” As I looked around the circle into my
companions’ serious faces and saw the furrowed brows of the nineteen- or twenty-year-old men
and women, | knew that we would meet again.

QUESTION: Did the Freedom Rides succeed? If so, how?

ANSWER: The Rides succeeded in five important ways:

a. They showed clearly that it is not enough just to make a law; that simply because the Supreme
Court says it is wrong to have segregated bus stations, these stations do not integrate overnight
(e.g. 1954 Supreme Court decision on public schools.)

b. They showed the terrible truth about the deep South.

c. They showed those people who think social change can be made without suffering that they are
wrong.

d. They brought the fight for freedom into the deep South,

e. They forced the Interstate Commerce Commission to do something— which it did on
September 22, 1961. The ruling went into effect on November 1, 1961.

NOTE: As late as July 20, 1961, the Justice Department reported segregation in ninety-seven of
the 294 terminals in twelve of the seventeen states surveyed. After the November 1 order, there
were very few still segregated.

QUESTION: What about Mississippi?

ANSWER: All over Mississippi we still see signs like “Colored Waiting Room* and “For Whites
Only” in stations. We still see Negroes going into sections where they are told to go. And, in
some towns, if you protest, you are arrested or worse.

QUESTION: Why?

ANSWER: Because Mississippi makes its own laws. It does not keep the law of the United
States, not when it comes to race. This means if you go to a white waiting room, and some
policeman tells you it is against the law—he is right. It is against the law. It is against Mississippi
law.

QUESTION: So what do you do?

ANSWER: You break that law. You break it because it is both evil and is against the Supreme
Court of the United States— which is the Law of the whole land.

You act on two higher laws—the law of human rights and the law of civil rights, because you are
a human being and because you are a citizen of the United States.

QUESTION: What will happen?
ANSWER: In a sense, you do not even ask what will happen. You simply do what is right
because it is right. Mississippi is a bad place. It is not easy to do the right thing in Mississippi. A
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lot can happen to you. But a lot happened to the first Freedom Riders and the students who first
went to the white lunch counters. They did it anyway.

THE IMPORTANT THING IS THIS —unless we keep going and keep going to these places
WHERE THE LAW HAS ALREADY BEEN PASSED IN OUR FAVOR —we will be
cooperating with those people who want to keep us down. Every time you go into the “Colored”
section, you are saying that Mississippi is right.

When you say Mississippi is right, you are saying one thing and one thing only: I am wrong. If
Mississippi is right, then Negroes are inferior.

No, Mississippi is dead wrong. BUT YOU HAVE TO SAY SO. Every time you go to the back
door, you are building up segregation. Mississippi likes to say “our Negroes are happy. They do
not want changes.”

And every time you go where they want you to go, you are saying exactly the same thing. And it
is not true.

QUESTION: Then what?

ANSWER: Then, if you are arrested, you get in touch with as many people as you can—COFO,
the Department of Justice, the Department of Commerce, lawyers, the Civil Rights commission.
You appeal the case. You file suit against the state of Mississippi. You get the case into a federal
court and out of the state courts. You fight it until some court orders that bus station to
desegregate, and sees that it does.

QUESTION: Has anybody ever done this in Mississippi?

ANSWER: Yes. A Negro in McComb, Mississippi filed a suit against the state, asking that the
bus station in McComb be forced to desegregate. Recently, U.S. District Court Judge Sidney
Mize issued an injunction against the state to force them to stop segregating that bus station.
We will do this to every station in every town in Mississippi if we have to. The Freedom Rides
did a lot, but they were only a beginning. They got the law completely on our side. It is up to us
to use that law and force a change in Mississippi.

QUESTION: What is the story on the sit-ins?

ANSWER: The sit-ins, as we know them, began on February 1, 1960, when four freshmen from
North Carolina A. and T. College in Greensboro, North Carolina took seats at Woolworth’s Dime
Store in downtown Greensboro.

Within a week, the sit-in movement had spread to seven other towns in North Carolina and within
six weeks, the movement covered every southern state except Mississippi.

The first success came on the seventh of March, 1960 —only five weeks after the very first sit-in.
On March 7, three drugstores in Salisbury, North Carolina desegregated their lunch counters.
Sit-ins continued and increased all that summer. By September, it was estimated that 70,000
students had been in sit-ins in every southern state as well as Nevada, Illinois, and Ohio; and that
3, 600 had been arrested.

AND that one or more eating places in 108 southern cities had been desegregated as a result of the
sit-ins. (Southern Regional Council figures.)

To grasp the happenings of 1960, you must feel the revolutionary spirit which swept across the
campuses of hundreds of Negro colleges and high schools in the South. Four students went to
Woolworth’s. Then twenty went in another town. Then, 200 went in a third town. It spread like
wildfire—unplanned, spontaneous, revolutionary. Within a week after the first sit-ins, the entire
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South was in an uproar. It was like a volcano had erupted, cracking through the earth and
flooding the plain.

SO SEGREGATION BEGAN TO BREAK DOWN. The old institutions crumbled. The new
society was being created. A fantastic spirit was felt—people went to jail, left schools, left home,
filled the streets and jails. The seams which had for so long held together the rotten system broke
completely and the people came pouring out. There was no way to stop them.

Police tried. Parents tried. Teachers tried. The South tried. They did not stop. Every attempt to
stop them only increased their determination. Until thousands of students became involved that
summer of 1960 . . . and the South and the nation began to listen. They had to listen. These
students put their bodies in the way and would not move.

THAT is how they got the attention of the world.

Once they had got the world’s attention, they never let it go. The minute somebody would forget
about them and turn the other way, the students would do something new. There was fantastic
creativity. Sit-ins gave birth to kneel-ins and to wade-ins and to sleep-ins.

The students were everywhere . . . and nobody could forget them. Nobody could forget the Negro
and his grievances. If a man went to the movie to escape the sit-in at the lunch counter, he ran
into the line of stand-inners at the movie. If he went to the hotel to sleep, there they were.
Everywhere . . . everywhere so that nobody would forget for one minute that the American Negro
wanted his freedom and wanted it right then and there.

Students who were involved in those early days can talk on and on all day—can tell you what
happened in Nashville the morning in May when 3,000 students marched in silence to the
Mayor’s office to present their demands, can tell you what happened in Orangeburg on Black
Friday when hundreds of students from South Carolina State and Claflin Colleges were thrown in
stockades and crushed with water from fire hoses, can tell you about North Carolina opening up,
and Virginia closing its schools, and Alabama fighting back, about a thousand little lunch
counters in a thousand towns across the South, can tell you how society began to change, how
southern society began to collapse altogether, can tell you about nonviolence and about violence
because they felt plenty of violence in jails and on the streets of America.

And all of this is still happening. It is just beginning to happen in Mississippi. We are living in the
middle of the revolution and in the middle of a new history. . . .

When you talk about what happened in the sit-in movement, you are talking about a living
moving force that still exists. Because of the great dynamic of the movement, one cannot do more
than capture a moment here and there, a victory in Greensboro, an event in Atlanta, . . . one can
talk about the songs and the people who make up this movement . . . but most of all, one can feel
the spirit.

Some special things which happened can be described now —such as the spring of 1960 when it
all began and the birth of the Student Nonviolent Coordinating Committee — ”’Snick.”

QUESTION: What is the Student Nonviolent Coordinating Committee?
ANSWER: SNCC is a group of students who work full-time for civil rights, all over America.

QUESTION: How did it begin?

ANSWER: The first sit-in was in February. In six weeks, the movement was covering the South.
In April, Miss Ella Baker, who had been fighting for the rights of Negroes for many years,
arranged for the sit-inners to come to Atlanta and talk about what was happening. So they
came—right from jail, many of them, and met each other for the first time. For the first time,
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together, we sang “We Shall Overcome” . . . and for the first time, we recognized that we had
begun a revolution. The students who came to that meeting wanted a committee that would stay
in touch with all the towns where things were happening, would tell the nation, and would help
keep things going through the summer. Each state named someone to be on this committee,
which was called the Temporary Student Nonviolent Coordinating Committee.

SNCC met each month that summer, opened an office in Atlanta, started a newspaper called The
Student Voice, and made plans for a southwide student movement conference to be held in the
fall.

At that October 1960 conference, SNCC was made a permanent committee. SNCC today has its
headquarters in Atlanta still, with offices in every state in the South and Friends of SNCC offices
all over the north and west. SNCC has offices in every major town in the state of Mississippi.
And this summer, more than 2000 people will be working for SNCC.

That’s a long way since June 1960 when we set up an office in the corner of another office and
there were only two of us then.

QUESTION: What does SNCC do in Mississippi?

ANSWER: In Mississippi, SNCC is part of the Council of Federated Organizations (COFO),
which is all the people who want freedom. COFO has two main purposes in Mississippi: voter
registration and education.

QUESTION: Do we have sit-ins in Mississippi?

ANSWER: Yes, there have been sit-ins in Mississippi—and, of course, the Freedom Rides came
through and were stopped in Mississippi. In Jackson, students of Tougaloo College, have been
kneeling-in at Jackson churches all year. Many people have been arrested.

The people have concentrated on other things in Mississippi. There have been very few direct
action protests, such as sit-ins, in comparison with other southern states.

QUESTION: Why are people doing a different thing in Mississippi?

ANSWER: They are operating differently in Mississippi because Mississippi is different.
Mississippi is the worst state in the South as far as treatment of Negroes is concerned. The thing
that makes Mississippi different and worse, even than Alabama, is that every single thing the state
has is designed to keep the Negro down.

Before Mississippi changes, there will have to be a well-planned and very strong movement
among the Negro people. COFO, the people’s organization, is building up that movement. It just
takes more “getting ready” in Mississippi.

The second thing people are doing in Mississippi is making up for lost time. All these years when
Negroes had to live under the awful conditions in Mississippi, they lost the chance for good
education. They lost the chance to understand government and to help run it— political education.
They lost the chance to vote. Or better, they never had a chance for these things. COFO is
building up good freedom schools so people can have that chance. COFO is having FREEDOM
VOTES so Negroes can vote. COFO is helping the Negroes of Mississippi run their own
candidates for Senate and congress in the Mississippi Freedom Democratic Party.

In Mississippi, COFO is thinking first of helping the people who want freedom get some control
in the state and gain a voice in the government of Mississippi.
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When Negroes have a vote, then they can help make the laws. And when Negroes make the laws .
.. they will get rid of all the segregation laws. They will get rid of segregated lunch counters.
They will get rid of the walls that hurt people—black and white.

There are several ways to desegregate a lunch counter. One is by sitting in, or what we call direct
action. Another way is by voting for people who will themselves desegregate the lunch counter . .
. this is a kind of indirect action.

It is very good to desegregate a lunch counter—but it is good also to be elected to the United
States Congress. Mrs. Hamer, a Negro lady from Ruleville, is running for Congress on the
Mississippi Freedom Democratic Party. Once we get good people from Mississippi in Congress,
then they will change the laws.

QUESTION: Why doesn’t COFO do both—direct action and indirect action?

ANSWER: They do both. It is true that there are not many sit-ins in Mississippi. One reason for
this is that there would be so much violence. Students got beaten up for sitting-in in
Alabama—they would likely be killed in Mississippi. Rather than subject people to certain
violence for the sake of a lunch counter, COFO asks people to go to the registrar office and try to
become registered voters. This is hard enough. This is direct action as far as Mississippi is
concerned . . . and, if you get the vote, you have gotten something much more powerful than a
lunch counter seat in the long run.

QUESTION: How can Mississippi society be changed?

ANSWER: It will take every tactic we have. Sooner or later, we will have to try all these ways of
changing society: sit-ins, marches, kneel-ins, pickets, boycotts, voting, running people for
Congress, Freedom Schools to prepare young Negroes to lead, literacy classes to teach people to
read and write—everything will be needed to change Mississippi.

This is the reason for COFO. COFO is all the people who want freedom working together to
change Mississippi.

QUESTION: Even with all this, how can we hope to win in Mississippi?

ANSWER: We won’t win, at least not for a very long time, unless the federal government throws
its weight behind us.

Howard Zinn, writing in the winter issue of Freedomways states quite clearly: “I am now
convinced that stone wall which blocks expectant Negroes in every town and village of the hard-
core South . . . will have to be crumbled by hammer blows. . . .” Zinn sees two ways for this to
happen: one would be a violent Negro revolt; the other would be forceful intervention of the
federal government—and, Zinn continues, unless this latter happens in such places as Mississippi,
the former surely will.

The federal government does not have a good record in Mississippi. Time and again, in fact
hourly, Negroes are denied those basic freedoms guaranteed them by the United States
Constitution, by the Bill of Rights, by Section 242 of U.S. Criminal Code . . . and the federal
government has done very little. (Section 242 of the U.S. Criminal Code, which comes from the
Civil Rights Act of 1866, creates a legal basis for action and prosecution, says Zinn. The Section
reads: “Whoever, under color of any law . . . willfully subjects . . . any inhabitant of any State . . .
to the deprivation of any rights, privileges, or immunities secured or protected by the Constitution
and the laws of the United States. . ..”)
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Zinn continues: “The responsibility is that of the President of the United States, and no one else.
It is his job to enforce the law. And the law is clear.”

The wall which the state of Mississippi has thrown between Negroes and whites cannot be broken
down by us alone—it is too high and too thick. It will take the power of the United States to break
that wall plus the power of the people of Mississippi.

QUESTION: What can we do to force the federal government to help us?
ANSWER: We can continue working constantly to show the world how horrible Mississippi is,
and continue trying to change it. We can put pressure on the federal government—by constantly
writing the President and the Attorney General and members of the Civil Rights Commission, by
going to Washington every chance we have and showing the President what we want.
That is the meaning of the March on Washington which took place last August. Hundreds of
thousands of Negroes marched, with whites, to show the government that we are not free and that
it must do something about the fact that we are not free. Mississippi people went on that
March—and they carried signs, they talked about Mississippi, they got on radio and
television—so the nation would know the truth and do something.
Our job this summer is to keep on telling America to do something about injustice in Mississippi.
And our job is to keep doing something ourselves. We cannot afford to stop until we are free.
The favorite freedom song of the people of Mississippi has these lines:

We shall never turn back

Until we have been freed

And we have equality

And we have equality. . . .

QUESTION: What has happened in Mississippi so far?

ANSWER: The Mississippi story really begins to take shape in the summer of 1960. Robert
Moses, a young Negro teacher from New York, came to Atlanta and went to work for SNCC. In
July, he first came into Mississippi to try and find students who would come to Atlanta for a big
meeting with other Negro students from all over the South. He did find Mississippi students, and
some came to the Atlanta meeting. After that meeting, they returned to the state and Bob returned
to his teaching in New York. All that year, Bob kept thinking about Mississippi and the students
in Mississippi kept thinking about the things they had heard from Bob and from other Negro
students in the meeting. After that school year was over, Bob came back to Mississippi.

Negro leaders in southwest Mississippi had been wanting to start a citizenship school and a voter
registration drive. Bob went down to help. During that summer, he worked in Amite County, Pike
County, and Walthall County. Some people were registered, some were beaten, some were killed.
The center of the work down there was McComb and the story of McComb is a very important
story —because it is largely about high school students.

Things began to happen in a big way on August 18, 1961. The people formed the Pike County
Nonviolent Movement. Eight days later, Elmer Hayes and Hollis Watkins went to Woolworth’s
lunch counter and sat in. THIS WAS THE FIRST DIRECT ACTION IN MISSISSIPPI. Hayes
and Watkins were arrested and jailed for thirty days for breach of the peace. Four days later there
was a sit-in in the bus station. Three students were arrested—two of them were high school
students: Isaac Lewis and Brenda Travis, sixteen. Their charges were breach of the peace and
failure to move on. They got 28 days in the city jail.
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Toward the end of September, Mr. Herbert Lee, Negro farmer and voter registration worker in
Liberty, was killed. On the 3rd of October, there was a mass meeting. Many, many high school
students attended. They had something important to decide.

This was what they had to decide—when Brenda Travis and lke Lewis, their classmates, got
arrested for sitting in at the bus station, the principal of their high school, Burgland High,
threatened to expel any students who got involved in sit-ins. The students got mad. They came to
this mass meeting. They decided that if Brenda and Ike were not re-admitted to Burgland High,
they would protest. Brenda and Ike were not re-admitted. So the very next day, the high school
students marched: one hundred and twenty of them right down through McComb and up to the
City Hall.

And here is what those high school students said:

We, the Negro youth of Pike County, feel that Brenda Travis and Ike Lewis should not be barred from
acquiring an education for protesting an injustice. We feel that as members of Burgland High School
they have fought this battle for us. To prove that we appreciate their having done this, we will suffer
with them any punishment they have to take.

In the schools we are taught democracy, but the rights offered by democracy have been denied us by
our oppressors; we have not had a balanced school system; we have not had an opportunity to
participate in any of the branches of our local, state, and federal government; however, we are
children of God, who makes the sun shine on the just and the unjust. So, we petition all our fellowmen
to love rather than hate, to build rather than tear down, to bind our nation with love and justice with
regard to race, color, or creed.

Those Negro high school students were arrested—all of them—on that morning when they
marched through McComb. Some were released on suspended sentences because they were too
young. Those of age were sentenced and fined. Brenda Travis was sent to the girls’ detention
home for a year. And seventy-five of the other high school students transferred to Campbell
College in Jackson, rather than go back to Burgland High.

That is McComb and the first big march in Mississippi. Since that summer, three years ago, the
people of Mississippi— who want to be free—have stood up again and again to demand their
rights. All over Mississippi, Negroes have gone to the courthouses seeking to become registered
voters. Some have succeeded. Most have not.

In Jackson, students and ministers who support them, from all over the country have gone to the
churches of Jackson and asked to worship together. They have been arrested for this—hundreds
of them. Some churches have opened. Most have not.

And this summer—the people of Mississippi who want to be free are having a whole summer
called THE MISSISSIPPI FREEDOM SUMMER. This means Freedom Schools for all students
who want to learn about civil rights and to talk about the things they can’t talk about in regular
school. Freedom Schools are a big part of the Mississippi Freedom Summer.

Another part is voter registration. All summer long people will keep on going to the courthouses
of Mississippi and demanding to be registered as voters. In addition to regular registration, the
people will have FREEDOM REGISTRATION. Freedom Registration is a chance for Negroes in
Mississippi to show the world that they want to register and vote.

QUESTION: What else will the people be doing in Mississippi this summer?
ANSWER: The people will have their own community centers. A community center is a place
where everyone can do many different things. It will be mostly for adults and will offer many
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chances for them to learn things to help them live better. The centers will have job training
programs, classes for people who cannot read or write, health programs, adult education and
Negro history classes, music, drama and arts and crafts workshops.

QUESTION: What else will happen during the Freedom Summer?

ANSWER: The people who want to be free will have their own candidates running for office.
These are our candidates. They are running in the Freedom Democratic Party. That is our party.
The people of Mississippi have refused to cooperate with segregation. They are tearing down that
old and evil institution and building new institutions—a new society where men can live together
and share. That is the Mississippi story. . .

And it is a story of victory. It is a story of great suffering and death. Names like Clyde Kennard,
Emmett Till, Medgar Evers, Herbert Lee, Lewis Allen. Like the sit-in movement, we have our
stories of suffering and jail, of death and terrible suffering. And we have our songs of freedom . . .
and our determination to BE free.

As far as Negroes are concerned, and as far as many poor whites are concerned . . . .Mississippi is
the worst state in America. But the people of Mississippi have done and are doing a great thing.
They have built a new society, a statewide people’s movement and for the first time, the nation is
about to see what it means to have government of the people, by the people, for the people. . . .
All across the South the walls have begun to fall. And in Mississippi, where things are so much
worse, there is a whole new society taking shape. It is partly because things are so much worse
here that the people have had the will and determination to build so much better. When the last
stone of the wall called Jim Crow has fallen, the last evil institution collapsed . . . we will already
have built the foundation of a new society where men can live without fear.
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Unit VII, Part 2 Mississippi’s Politics and COFQ’s Political Program in Mississippi

(Presented in question and answer form under topical headings.)

INTRODUCTION
L COFO—The Organization
A. What is COFO?
B. What are the Programs sponsored by COFO?
C. How did COFO get started?
II. Mrs. Hamer’s Campaign
A. Who is Mrs. Hamer
B. Why is she running for office?
C. What is Mrs. Hamer’s Platform?
D. Who is her opponent?
E. How is the campaign to be conducted?
F. Has she any chance of winning?
If not, why challenge?
III. Other COFO Political Programs for the summer
A. How will the Democratic Convention be challenged?
B. What are the plans for the Freedom Registration?
C. The Freedom Candidates?
IV. Voting in Mississippi
A. How is the state Democratic Party organized?
B. What are the voting requirements?
C. Who votes in Mississippi?
D. What are the proofs of discrimination in voting?
E. Why isn’t the Negro allowed to vote? What does the white
man fear?
F. What steps have been taken to give Negroes the vote?
V. Historical Development of white, one-party politics
A. What role did Reconstruction play?
B. Who controls the votes and how?
C. Why hasn’t the Republican party been stronger?
D. What changes will occur when Negroes can vote?

Introduction

The following will provide a background of information from which it is hoped the teacher in the
Freedom School will be able to direct a discussion and set up a situation in which dialogue will be
possible on the subject of politics and its relation to the individual and to groups—especially
politics in Mississippi. As part of this, the development of COFO, its aims and purposes as a
political action group, will also be discussed.

The approach that will be taken is to use the example of Mrs. Hamer’s campaign for
Representative to the U.S. House as a point of departure for discussion of the political situation in
the state. It is hoped that through the use of a specific case study, the students may see the
political structure as relevant and close to his own experience. That even more importantly, the
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students may be awakened to the essential role each individual plays in the democratic process,
what this role is, and how to go about exercising his right to a voice in the decision making that
concerns his life. Beyond this, by studying Mrs. Hamer’s campaign and the broader aspects of
COFO’s political program for the summer and beyond, the student may see one example of how
to combat the problems of discrimination that take his right away to have a voice in local, state
and national government.

The basic concepts which it is important to get across from this unit are

these:

1. Fundamentals of how the political structure is organized at local, state, and national level.

2. How the individual participates in politics and why it is important.

3. How the political structure in Mississippi is organized to discriminate against the Negro and
why?

4. What steps can and are being taken to correct existing conditions of discrimination.

L.COFO

QUESTION: What is COFO?

ANSWER: COFO is the Council of Federated Organizations —a federation of all the national
civil rights organizations active in Mississippi, local political and action groups and some
fraternal and social organizations.

QUESTION: Why have such a federation of organizations?

ANSWER: To create unity and to give a sense of continuity to Civil Rights efforts in the state.
Particularly since any civil rights program must be carried out in an atmosphere of extreme
hostility from the white community, it was felt that unity through an organization of this kind
would create a bond of support for Negroes all over the state. COFO also provides a sense of
identity and purpose to local political action groups already existing and a means of exchanging
ideas. One of its major purposes is to develop leadership in local communities all over the state.
In the past people have belonged to civil rights organizations. COFO would like to be an
organization which in a real sense belongs to the people. It is so structured that all decision
making is done democratically and directly by all the groups working together—allowing each
individual the right of voicing his opinion and making his vote count.

Decisions concerning COFO are made at its state-wide convention meetings, which are called
when necessary. Anyone active under any of the organizations which make up membership is
entitled to attend COFO conventions and participate in policy-making decisions of the
organization.

The staff consists of anyone working full time with any civil rights organization in Mississippi.
This staff carries out the decisions of the COFO convention and prepares recommendations for its
consideration. Below the state COFO convention there are district organizations corresponding to
the five congressional districts. These district organizations are only in the planning state at
present. The staff is divided into congressional districts with five district directors; this
organizational structure is functioning at present.

The state organization has four standing committees: Welfare and Relief, Political Action,
Finance and Federal Programs. The district organizations have or will have, similar standing
committees. Dr. Aaron E. Henry of Clarksdale, State President of the NAACP, is President of the
Council of Federated Organizations. Robert Moses, Field Secretary and Mississippi Project
Director for SNCC, is the Program Director, who supervises the Mississippi staff and is elected
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by it. David Dennis, Mississippi Field Secretary for CORE, is Assistant Program Director, and is
similarly elected.

QUESTION: What are the programs sponsored by COFO?

ANSWER: COFO works in two major areas. 1) Political 2) Educational and social. The
educational and social programs are the Freedom Schools, Federal Programs, Literacy, Work-
study, Food and Clothing and Community Centers. Some of these are in operation; others are in
the process of being developed.

Freedom Schools are planned for the summer of 1964. There are several things which hopefully
will be accomplished by the Schools. (1) to provide remedial instruction in basic educational
skills but more importantly (2) to implant habits of free thinking and ideas of how a free society
works, and (3) to lay the groundwork for a statewide youth movement.

Federal Programs Project is to make the programs of the Federal government which are designed
to alleviate poverty and ignorance reach the people of Mississippi. The federal programs include
the Area Redevelopment Act, the Manpower Development and Training Act, the bureau of the
Farmers Home Administration and the Office of Manpower, Automation and Training. You may
ask why it is necessary for COFO to be concerned about the administration of federal programs,
which are by definition, desegregated and anti-discriminatory. As things now stand the normal
channel of information—the state agencies—do not properly present these programs. The State of
Mississippi is not reconciled to the desegregated nature of these programs, so Negroes are not
allowed to participate. Because of this, private agencies, such as COFO, must act as liaison
between the federal program and the people they are designed to help.

The Literacy Project at Tougaloo College is a research project under the direction of John
Diebold and Associates Company, and is financed by an anonymous grant to the college. The
goal of the project is to write self-instructional materials which will teach adult illiterates in lower
social and economic groups to read and write.

The Work-Study Project is an attempt to solve the pressing staff problems in Southern
movement— the conflict between full-time civil rights work and school for the college age
worker. Under the work-study program, students spend a year in full-time field work for SNCC,
under the direction of COFO field staff, and with special academic work designed to complement
their field work and keep them familiar with learning and intellectual discipline. After this year of
field work, they get a full scholarship to Tougaloo College for one year.

Food, Clothing, and Shelter Programs is a privately financed distribution program of the
necessities of life for persons whose needs are so basic that they cannot feed their families one
meal a day per person. This welfare services aspect of COFO grew partly out of a need to provide
for families who are leaving the plantations sometimes because of automation and sometimes
because of their activities in voter registration projects, particularly in the Delta.

The food intake of most poor rural Mississippians is at some times sufficient. These times are
usually (1) when they receive government commodities, (2) when the tenant or low-income
farmer receives money from his cotton and other minor crops, usually in early and mid-fall, and
(3) when landlords give credit to tenant families usually from late March to July. The rest of the
time the poor rural families and the unemployed often go hungry.

The clothing situation of both the urban and rural poor is desperate. But the problem is not as
difficult in summer months, when the weather is warm, as it is in winter, when the children must
have warm clothes to go to school.
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Many people in the deep South live in housing unfit for human habitation. In Mississippi over 50
percent of the rural occupied farm housing is classified as deteriorating or dilapidated. More than
50 percent of the rural homes in Mississippi have no piped water and more than 75 percent have
no flush toilets, bathtubs or showers. COFO hopes to begin a program of home repair workshops
and volunteer youth corps assisting people to repair their homes, all working out of a community
center.

The Community Centers is to be a network of community centers across the state. It is conceived
as a long-range institution. The centers will provide a structure for a sweeping range of
recreational and educational programs.

In doing this, they will not only serve basic needs of Negro communities now ignored by the
state’s political structure, but will form a dynamic focus for the development of community
organization.

QUESTION: How did COFO get started?

ANSWER: COFO has evolved through three phases in is short history. The first phase of the
organization was little more than an ad hoc committee called together after the Freedom Rides of
1961 in an effort to have a meeting with Governor Ross Barnett. This committee of Mississippi
civil rights leaders proved a convenient vehicle for channeling the voter registration program of
the Voter Education Project, a part of the Southern Regional Council, into Mississippi.

With the funds of the Voter Education Project, COFO went into a second phase. In this period,
beginning in February 1962, COFO became an umbrella for voter registration drives in the
Mississippi Delta and other isolated cities in Mississippi. At this time COFO added a small full-
time staff, mostly SNCC and a few CORE workers, and developed a voter registration program.
The staff worked with local NAACP leaders and SCLC citizenship teachers in an effort to give
the Mississippi Negroes the broadest possible support. COFO continued essentially as a
committee with a staff and a program until the fall of 1963.

The emergence of the Ruleville Citizenship Group, and the Holmes County Voters League,
testified to the possibility of starting strong local groups. It was felt that COFO could be the
organization through which horizontal ties could develop among these groups, with the strongest
common denominator possible within the general aims of the Civil Rights Movement. Every
effort was made during this time to cut across county and organizational lines and have people
from different areas meet with each other, to sponsor county, regional, and state-wide meetings,
to bring students together from different parts of the state for workshops, to help and send groups
outside of the state to meetings, conferences, workshops, and SCLC citizenship schools. During
this second phase we began to feel more and more that the Committee could be based in a
network of local adult groups sprung from the Movement as we worked the state.

The third phase representing the present functioning of the organization began in the fall of 1963
with the Freedom Vote for Governor. This marked the first state-wide effort and coincided with
the establishment of a state-wide office in Jackson and a trunk line to reach into the Mississippi
Delta and hill country. The staff has broadened to include more CORE and SNCC workers and
more citizenship schools.

Plans for the fourth phase of the organization would include a budget or funds for program and
staff on a long term basis, worked out with the major civil rights organizations and individuals
across the country. The aim would be to organize every Negro community in Mississippi to train
local people to help lead Mississippi through the next difficult years of transition.
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II. Mrs. Hamer’s Campaign For Congress

(2nd Congressional District)
QUESTION: Who is Mrs. Fannie Lou Hamer?
ANSWER: Mrs. Hamer is one of the four candidates running for political office this summer in
Mississippi. She is challenging Mr. Jamie Whitten for the seat of U.S. Representative in the
Second Congressional District. Mr. Whitten is a powerful man in the House of Representatives,
holding the position of Chairman of the House Appropriations Sub-Committee on Agriculture.
Since the Second Congressional District is the heart of the cotton-growing Delta, where Negroes
outnumber whites in most of the counties, what Mr. Whitten does as chairman of this committee
has direct bearing on both Negro and white populations. So far, Mr. Whitten’s actions have
reflected a decidedly racist bias—so that he is not representing all the people of the Second
Congressional District, but those white landholders who control the majority of the wealth in the
Delta.
One of the most blatant example of this bias on Mr. Whitten’s part was a bill before the Sub-
Committee on Agriculture to train 2400 hundred men to drive tractors. The bill was killed. Why
kill a bill which obviously would benefit the state by attacking the problems of automation? The
answer becomes clear when we realize that (1) under the Manpower Retraining Act, all projects
must be integrated. (2) The majority of those to be trained were Negro (600 whites.)

QUESTION: Why is Mrs. Hamer running for office?

ANSWER: Mrs. Hamer is the mother of several children and besides that, a woman, which is
very unusual for Mississippi politics. It is certainly partially because she is a mother and
concerned about the future of her children that she is running. However the real answer to this
question can only be found in Mrs. Hammer’s history and the experiences she has had as a native
Mississippian. Mrs. Hammer, who is forty-seven, comes from Ruleville, Mississippi, in
Sunflower County. This is cotton growing country —large plantations (of sometimes hundreds
and thousands of acres of land), small towns, the Company Store, the sheriff whose job it is to
“control the niggers” and not see the bootleg whiskey being sold—the home of Senator James O.
Eastland.

Until 1962, the Hamers had lived for sixteen years on a plantation four miles from Ruleville. On
August 31, 1962, Mrs. Hamer tried to register to vote—the same day she and her husband were
told they would have to leave the plantation immediately by the owner. His comment to Mrs.
Hamer was, “What are you trying to do to me.” A Negro does not act independently of his
“Owner.” This revealing comment illustrates how inextricably the Negroes’ destiny has been
linked to the land and its owner. A system from which all the legal restrictions of slavery have
been removed but which has remained frozen in place. It is only now changing because of the
forces of change all around it. Mrs. Hamer’s action represents the new attitude of emancipation
on the part of the Negro, an attitude which has come slowly to the feudal-like system of the Delta,
where the symbiotic relationship of white and black has perhaps been more intense than
anywhere else. The slowness with which change has come to the Delta is in direct relationship to
the amount of opposition expressed by the white people there. Mrs. Hamer began working with
the Student Nonviolent Coordinating Committee in December, 1962, and has been one of the most
active workers in the state on Voter Registration. Because of her activities she has received much
abuse from white people in the Ruleville community —people shoot into her home, threaten her
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life. In 1963, she was arrested in Winona, Mississippi, held in jail overnight for no reason and
severely beaten with a blackjack. She still suffers from this incident.

Mrs. Hamer feels very strongly that Negroes are not being represented in either state or national
government and this forms the basis for her willingness to run for office even in the face of
tremendous dangers to herself personally. Mrs. Hamer tells her audiences that she is only saying
“what you have been thinking all along.” But Mrs. Hamer plans to direct her campaign to whites
as well as Negroes. It is her feeling that all Mississippians, white and Negro alike, are victims of
the all-white, one-party power structure of the state. The major emphasis of Mrs. Hamer’s
campaign however, will be voting rights for the Negro. Her platform, like that of the other three
candidates, includes a discussion of issues that reach beyond the problems within the state of
poverty, automation, education, and equal representation and touches on national domestic issues
as well as international policy.

It is a comment on the conservative reaction that the state has shown in the past ten years, that
Representative Frank Smith was defeated in the 1962 elections. Although not outspokenly liberal
about voting rights for the Negro, Smith was concerned for all the people of the Delta and has
some idea of the problems the region faces in the future as automation takes away the jobs of
many people. Recently he made a statement in support of the Civil Rights bill now before the
Congress. The two or three rational men of some vision in the Mississippi Legislature have all
been voted out of office in the last four years. It is necessary that Mrs. Hamer and people like her
come forward to fill this gap.

QUESTION: How will Mrs. Hamer conduct her campaign?

ANSWER: Mrs. Hamer is entered in the regular Democratic primary in Mississippi to be held
June 2, 1964. She is running on what is to be called the FREEDOM DEMOCRATIC PARTY. If
defeated in the Democratic party, she will be able to continue her campaign as an Independent in
the General Election.

QUESTION: Has she any chance of winning? If not, why challenge?

ANSWER: The chances of Mrs. Hamer actually becoming the Representative to the House at this
time are of course almost impossible. But since the campaign, as well as the campaigns of the
other three candidates, has a two-fold purpose —the chances of winning the goals they seek are
very good. One of the purposes is to encourage Negroes not now registered to vote to register by
means of the “Freedom Registration” to be conducted this summer. The second purpose is to let
the State of Mississippi and the nation become aware that change is taking place in Mississippi
and that the rights of the Negro must be realized, if Democracy is to work in a state like
Mississippi.

I11. Other Aspects of the COFO Political Program for the Summer

QUESTION: How will the Democratic Convention be challenged?

ANSWER: The focus of political activity during the spring and summer will be an attempt to
unseat the regular Mississippi Delegation to the National Democratic Convention at Atlantic City,
New Jersey, in August of this year.

Mississippi does not allow many people, particularly Negroes, to participate in political affairs in
meaningful numbers. For this reason COFO claims that the Mississippi delegation to the
Convention does not represent all the people of Mississippi and should not be seated. An attempt
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is being made to contact delegations from other states to have them vote against seating the
regular Mississippi delegation. It is not known whether this challenge will be successful.

Two groups of delegates will attempt to be seated at the convention—the regular Democratic
delegation and the so-called Freedom Democratic Delegation. This means that COFO is
organizing (1) those people who are now registered voters in Mississippi and (2) those who have
tried to register and have not been allowed to vote. From each of these groups a delegation will be
chosen to go to the National Convention.

REGULAR DEMOCRATIC PARTY FREEDOMDEMOCRATIC PARTY
VOTER REGISTRATION FREEDOM REGISTRATION
MISSISSIPPI REGULAR DEMOCRATIC MISSISSIPPI FREEDOM DEMOCRATIC
PARTY PARTY
PRECINCT, COUNTY, DISTRICT AND STATE PRECINCT, COUNTY, DISTRICT AND STATE

CONVENTIONS CONVENTIONS

v v

NATIONAL DEMOCRATIC CONVENTION
CHALLENGE

OFFICIAL MISSISSIPPI FREEDOM
ELECTIONS ELECTIONS

Note: Any registered voter can take part in both columns

Regular Democratic Party—The Democratic Party in Mississippi every four years holds a series
of conventions to select delegates to the National Democratic National Convention. The
conventions are held in years of a national election; 1964 is such a year.

COFO’s plan is for as many Negro registered voters to attempt to attend precinct meetings as
possible and, if allowed to participate, to use their influence to get Negro representatives elected
to attend the County Conventions. In other words, the attempt will be to have Negroes
participating in the regularly prescribed manner in every stage of the political process from
precinct meeting, to County convention, district convention and state convention. The
possibilities of Negroes actually being allowed to participate is slim but it is important that the
effort be made to go through the normal channels as an educational process for Negroes who have
never had the opportunity of doing it before and also as an indication of serious intent to the white
political structure.

Freedom Democratic Party —Because the state officials have refused to register so many people
in Mississippi, COFO is running a parallel registration procedure called Freedom Registration.
Freedom Registration will take place under a Freedom Registrar—one in each of the counties in
the state. The Freedom Registration is a simplified registration form with no literacy or
interpretative requirements. Any U.S. citizen who is a resident of Mississippi can be Freedom
registered. The anticipated goal for Freedom Registration is 300,000 to 400,000 people.
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It is these two delegations —from the regular Democratic Party and from the Freedom Democratic
Party —which will attempt to be seated as the delegates to the National Democratic Convention.
The challenge of the Freedom Democratic Party at the National Convention is one attempt to win
truly representative government for all the people in Mississippi.

In addition to the campaign being conducted by Mrs. Hamer in the Second congressional district,
there are three other Freedom Candidates. They are Mr. James M. Houston of Vicksburg,
Representative of the Third Congressional District; Reverend Jone E. Cameron of Hattiesburg,
Fifth Congressional District and Mrs. Victoria Jo Gray of Hattiesburg, Senate against Senator
John Stennis.

The Freedom Candidates are running on generally the same platform. The platform was drawn up
by the COFO Convention. Each of the candidates, of course, will vary in terms of the issues they
discuss in the campaign. The platform drawn up by COFO touches on issues of foreign aid and
domestic policy as well as local problems. On the issues of disarmament, the United Nations,
foreign aid, the platform emphasizes our working directly for a peaceful world by urging further
steps toward curtailing bomb testing. It recognizes that only through responsible involvement in
the U.N. and foreign aid programs can the U.S. contribute to a peaceful world. It strongly urges
passage of the Civil Rights bill now. On domestic issues at the National level it urges and
supports the anti-poverty program of President Johnson, recognizing that poverty is one of
America’s most pressing problems. In addition, it supports medicare, federal supported education
programs, particularly job retraining programs; further development of the nation’s poverty-
stricken rural areas; urban renewal programs in Mississippi, which have been curtailed by the
Mississippi House of Representatives during this session of the Legislature.

In the November elections this fall all Freedom registered voters and regularly registered voters
will be eligible to vote in the Freedom election. This election will have a ballot which will include
Freedom candidates as well as the regular candidates. The election will again show that people
wishing to take part in Mississippi political affairs are prevented from doing so by existing
restrictions.

The COFO political program is designed to fill two roles:

1. Challenge the existing political structure in Mississippi and show how it discriminates against
the Negro.

2. Educate the Negro politically; get the Negro thinking about specific ways of acting to improve
Mississippi and his position in the state and to train people for future positions of leadership in
the state.

IV. Voting in Mississippi

QUESTION: How is the Democratic Party organized in the State?

ANSWER: The precinct is the smallest political unit. It is usually a part of a supervisor’s district
(called a “beat”). Each county has five beats. Since there are usually two or three precincts to a
supervisor’s district, there are at least ten to fifteen precincts in a county. Some counties have
many more precincts, other counties have fewer precincts. There are about 1800 precincts in the
state.

The precinct convention is the only convention open to all voters in an area. These conventions
are usually poorly attended. This is an indication of the apathy on the part of voters in the
state—apathy which allows a frightening amount of power to be in the hands of a very few men
who make most of the decisions. Negroes, since Reconstruction, have not been a part of this
process at all, even those who are registered to vote. At the precinct convention delegates to the
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county convention are chosen. The number of delegates is decided earlier by the County
Democratic Executive Committee; usually from one to six delegates are chosen. Usually there are
alternate delegates, thus doubling the size of the delegation. The precinct convention is run by
majority vote and by rules decided by majority vote.

COFO challenged the precinct meetings in about fifteen or twenty precincts by having both
registered and unregistered Negroes attempt to attend the meetings. This is to form the basis for
the national challenge and therefore is most important. After the challenge, the duplicate Freedom
Democratic precinct meetings were held to parallel the Democratic meetings.

The county convention meets at least one week after the precinct conventions and is attended by
elected delegates from the precincts of the eighty-two counties of the state. The county
convention selects delegates to the district and state conventions. Each county elects delegates
equal to twice the number of representatives that county has in the Mississippi House of
Representatives. Many times, each vote is split in half, so twice as many delegates are elected,
and an alternate is then elected for each half-vote delegate. The county convention also elects the
County Democratic Executive Committee, which has fifteen members. This committee appoints
poll watchers, counts votes, and is the county political body.

The district conventions are held at least a week after the county conventions. There are five
district conventions—one for each Congressional district. At the district convention six delegates,
each with half a vote, are chosen to go to the National Democratic Convention. Three alternate
delegates are also chosen. The National Democratic Convention is where the selection of the
Democratic candidate for President is made. Three members of the State Democratic Executive
Committee are chosen at the convention. One candidate for Democratic Presidential elector is
chosen.

At the state convention, held at least a week after the last of the district conventions, the rest of
the delegates to the National Convention are chosen. Mississippi has twenty-four votes at the
National Democratic Convention. The state convention also elects the National Democratic
Committeeman and the National Democratic Committeewoman. These two people sit on the
Democratic national Committee; this is the committee in charge of policy for the state between
conventions. The State Democratic Executive Committee is the policy body for the Democratic
Party throughout the state.

Since traditionally there has not been a strong Republican Party in the state, the Primary for all
practical purposes indicates the results of the election. Until the 1963 Gubernatorial election,
when a Republican for the first time really offered opposition, people tended to vote in the
Primary and not in the general election. This monolithic structure has offered very little
atmosphere for real debate. There is some hope that the favorable showing of the Republicans
(even though Goldwater conservative in nature) will offer at least an interchange of ideas for the
future.

QUESTION: Who votes in Mississippi?

ANSWER: There are no statistics available on whites registered to vote. Even the information
available on Negro voting is incomplete since it comes from only sixty-nine of the eighty-two
counties in the state. In these counties Negroes constitute 37.7 percent of the adult population but
only 6.2 percent are registered to vote. In thirteen of the sixty-nine counties there are no
registered Negro voters.

It is no accident that information on voting is hard to obtain or that only 25,000 Negroes are
registered. As anywhere else, part of the problem is apathy. But in Mississippi even apathy is
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different. It is born not so much of disinterest as a feeling of utter frustration and futility passed
from generation to generation.

For instance in Holmes County where Negroes are three fourths of the population, there are no
Negro voters. Two or three have been trying to register every day since July, 1963. The registrar
has said flatly that he will allow Negroes to take the test but he has no intention of passing them.
It is this kind of frustration which the Negro is faced with for even attempting to exercise the
most basic of democratic rights in Mississippi.

QUESTION: What are the proofs of discrimination in voting?

ANSWER: The whole pattern of voting requirements and of the registration form is calculated to
make the process appear to the voter to be hopeless. The process is a complicated one which
culminates in the would-be voter’s name being published in the paper. Why publish a prospective
voter’s name in the paper—like announcing his marriage or the birth of a child? The major
purpose is to overwhelm the voter so that he is afraid to even attempt to register. Behind this
approach is supposed to be—and all too often is—a collection of fears that someone will
challenge a voter’s moral character, that he may be prosecuted for perjury. This not an altogether
unfounded fear as illustrated by the fact that one man who attempted to register was accused of
being morally unfit to be a voter because he and his wife were not legally married but had been
living in a common-law relationship for over twenty years. In addition, publishing a prospective
voter’s name announces his intention to his employer, landlord and anyone else who might
retaliate with violence.

It is difficult to prove, on the face of it, that the voting laws in Mississippi are purposefully
discriminatory, since they apply equally to white and black. However it is by comparison with
other states—particularly those outside the deep South—that the whole procedure becomes
suspect. It is much less difficult to see how discrimination works at the level of the individual
Negro who attempts to register. There are many evidences of brutality, economic and physical
retaliation. An illustration of physical retaliation is the case of the three Negro men who went to
Rankin County Courthouse to register. As one man was filling in the form, the County Sheriff
came in and began questioning him. When the man told him he was registering to vote, the sheriff
began beating him on the head with a blackjack and forced him out of the office. This was the
result of individuals deciding on their own to register—not a planned registration campaign
which had aroused feelings against Negroes.

We do have clear evidence, however, that the infent of the voting laws passed by the legislature in
1955 and 1962 was discrimination against Negro voters. Public officials at the time carefully
avoided making statements which could be used in court actions as proof of intention to
discriminate. However, Governor White stated in 1954 that the constitutional amendments
proposed (and passed in 1955) would “tend to maintain segregation.” In 1962 a representative
urged the legislators not to take up unnecessary questions regarding the legislation in public. So
there was no real debate on the floor of the house. In recent times this policy has been strictly
adhered to on any legislation affecting race in the state legislature. The comments of a legislator,
who was very conscious of the power of the Citizens Council, give us an indication of how
restricted the lawmakers are to differ:

It’s hard for us sometimes to consider a bill on its merits if there is any way Bill Simmons
(executive secretary of the Citizens Council) can attach an integration tag. For instance, a
resolution was introduced in the House to urge a boycott of Memphis stores because some of
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them have desegregated. I knew it was ridiculous and would merely amuse North Mississippians
who habitually shop in Memphis. The resolution came in the same week that four Negroes were
fined in court for boycotting Clarksdale stores. Yet the hot eyes of Bill Simmons were watching.
If we vote against the resolution he would have branded us. So there we were, approving a
boycott while a Mississippi court was convicting Negroes for doing what we lawmakers were
advocating. It just didn’t make sense.

In October, 1954, the Jackson Daily News editorialized on statements made by Robert Patterson,
Head of the Citizens Council, about the legislation. The headline read, “The amendment is
intended solely to limit Negro registration.” The Jackson Times (a now defunct newspaper)
reported, “This proposed amendment is not aimed at keeping white people from voting, no matter
how morally corrupt they may be. It is an ill-disguised attempt to keep qualified Negroes from
voting; and as such, it should not have the support of the people of Mississippi.” This advice was
not heeded, however, and the legislation was passed.

The registration form itself is not too difficult in terms of its demands on the person’s literacy.
There are, however, numerous factual questions which the registrant must answer, such as his
precinct. The attempt to make the application appear difficult begins with its title “SWORN
Written Application for Registration.” There are included a series of potentially confusing
questions, which ask about the registrant’s occupation, business and employment. The numerous
small questions which make up this part of the form are obviously not all necessary and could be
answered by fewer questions. Then why have them? Because they provide more opportunity for
error on the part of the person registering.

The voter test is an exam in which the registrant must be able to write and interpret a section of
the Mississippi Constitution. A Yale law graduate states that “there are some 285 sections of the
state constitution, and the document is one of the most complex and confusing in the nation.” The
examiner points to a section and tells the applicant to copy and interpret it. On the tester’s
cognizance, you pass or fail. He has absolute power. His decision is not reviewable, and there are
no standards by which it can be judged in court.

The above information gives us the background of discrimination in voting in the state and some
specifics of how the Registrar misuses the registration form to keep Negroes from voting. There
are, however other proofs of discrimination—incident after incident of people who have been
turned away from the Circuit Clerk’s office without being allowed to register; people who have
been shot at, lost their jobs or otherwise have been intimidated for attempting to vote. It has
always been made clear to the Negro by his white employer, landlord, or acquaintance that he is
not to attempt to vote —this is the most present kind of proof of discrimination.

QUESTION: Why isn’t the Negro allowed to vote? What does the white man fear?

ANSWER: In Mississippi, where the Negro represents 42 percent of the population, perhaps the
numerical reason is the most overpowering answer as to why the Negro is not allowed to vote and
why the white man is so afraid. The intensity of white reaction is in direct proportion to the
numbers of Negroes in a given county or area. For instance, in the gulf counties and the extreme
northern hill counties where there is not as large a percentage of Negroes, opposition by whites to
voting is less violent. While in the Delta counties, southern counties and the river counties, with a
few exceptions, opposition is sudden, violent and explosive when Negroes attempt to register to
vote in large numbers or individually. It is often the individual Negro who deviates from “his
place” which frightens the white man the most. What was known and safe suddenly becomes
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unknown and uncontrollable. Retaliation to individuals is often death, as in the case of Herbert
Lee in Amite County. Mr. Lee tried to register and encouraged others to register—for this he was
shot down by a state legislator. When Negroes register in large numbers because of a voter drive,
the white man can blame “outsiders” and “agitators” for stirring up things.

In essence, then, the reasons Negroes are not allowed to vote and the things the white man fears
are inextricably part of the same cloth. The white man fears a “Negro take-over”—block voting.
Negroes controlling the state—these are the surface things. Underneath this are the sometimes
conscious and sometimes unconscious fears about himself—the guilt for an enslaving system
which makes a man less than human because of the color of his skin. All of this gets translated
into myths about the Negroes’ inferiority, dirtiness, ignorance, violence. These myths in turn
justify the system. For those people who can see beyond the myths, who either for moral or
economic reasons would like to see the segregated pattern of southern life change, there is the
White Citizens Council. The Council has a great deal of control of the political structure but even
more than that is a “big brother” looking over the shoulder of anyone who wants to step out of
line.

Perhaps some quotations from Council literature can say it better. “If the Negro was permitted to
obtain the ballot . . . it would mean that no qualified white man . . . could ever hold public office
(and) seats now held by competent white representatives would be held by ignorant, incompetent
Negroes.” “There is a vast gulf between the IQ of the Negro . . . and the average white man
because of an inherent deficiency in mental ability, psychological and temperamental
inadequacies, of indifference and natural indolence on the part of Negro.”; “If segregation breaks

down, the social structure breaks down. . . . The Communists hope to achieve disintegration
through integration America”; “Integration represents darkness, regimentation, totalitarianism,
communism and destruction. . . . Segregation represents the freedom to choose one’s associates,

Americanism, state sovereignty and the survival of the white race”; “The enemy cloaked in the
mysterious name of ‘integration’ is hysterically assaulting the natural order, the created order in
nature, the legal order under God, and above all else, the free grace of Jesus Christ.”

QUESTION: What steps have been taken to give the Negroes the vote?

ANSWER: The first concerted effort to get Negroes registered in Mississippi began in 1961 when
Bob Moses, moving into Greenwood, Mississippi, started a program to educate and encourage
local people to participate in political activity. This project was sponsored by the Voter Education
Project of the Southern Regional Council. As has already been discussed, the beginning of COFO
came from this effort. The focus of COFO has been largely on political action. Because obtaining
the individual’s right to vote is the key to full participation in the democratic process through
which hopefully a deeper kind of change can come. Until 1963 much time was spent simply in
becoming known in local communities and establishing the basis of a political organization which
could act with united effort. The past year has seen several new attempts at education and mass
registration.

The Mock Campaign for Governor was one such attempt. By focusing on the Campaign with
Freedom Candidates, COFO was able to garner 80-90,000 votes and in the process educate this
many people to the process of voting and the importance of political participation.

Freedom Days have also been planned in several communities this past spring. Most notable are
the ones in Hattiesburg and Canton, Mississippi. These are voter drives sponsored by COFO to
get as many people in the community as possible registered to vote. In both places a day or
several days were set to get as many people as possible to go down to register. It was necessary to
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picket the courthouse in both Canton and Hattiesburg because of the obvious policy of
discrimination on the part of the Registrar. In Canton only two or three people a day have been
allowed to take the test at all. Picketing has been allowed by the local officials, which in itself is
an innovation in Mississippi, where people have never been allowed to picket over five minutes
without being arrested. The National Council of Churches has cooperated in this project by
sending teams of northern ministers to each city to act as observers and to be in a negotiating role
with city officials and sympathetic whites. This has tended to keep down the violence but has not
stopped arrests altogether.

QUESTION: How successful have the Freedom Days been?

ANSWER: They have not been successful in terms of numbers. For instance in Hattiesburg of
about 500 attempts to register, about 150 people have actually been registered (and here the
registrar is under federal court order not to discriminate). Other federal suits are being filed
against Registrars to try to get them disqualified. This kind of counter-action may in time prove
so harassing to local registrars that they will improve, but is a lengthy and expensive process.
Since 1961, out of about 70,000 people who have been reached by civil rights groups, only 6,000
to 7,000 have actually attempted to register and only 10 percent of that number have actually
gotten registered. This is very little success for a lot of time and effort spent.

But to understand the goals COFO is trying to reach, we must look at things other than numbers.
The amount of education and political awareness among Negroes has been incalculable. The
feeling that at last there is something they as individuals can do to better themselves and their lot
in Mississippi has been created. Once this spirit has been aroused, change has already begun to
take place. In a real sense, the Freedom School is attempting to spread this spirit to students, who
can gain from this a new sense of their own identity and importance as people.

The second thing that has been accomplished is that the white Mississippian can no longer
believe the myth that the Negro is “happy”; he is too aware there is change in the air. This means
that one segment of the white population is becoming resigned to change; another is beginning to
feel it can do what is has wanted to do all along—help bring about change; and the other feels
backed into a corner and is becoming vicious.

The third aspect of the effects of political activity is that the rest of the nation has before it
constantly the stark reality of the disenfranchised Negro in Mississippi. It makes it a little more
difficult for James O. Eastland in Washington to talk about “gradual change” and States Rights as
an excuse for segregation, when Negroes are being denied their basic right of the vote in
Mississippi.

V. Historical Development of White, One-Party Politics

QUESTION: What role did Reconstruction play?

The striking parallel between people and events of the 1850°s and the 1950’s reminds us that
Mississippi has been on the defensive against inevitable social change for more than a century
and that for some years before the Civil War it had developed a closed society with an
orthodoxy accepted by nearly everyone in the state. The all pervading doctrine then and now has
been white supremacy.
Dr. James Silver
Mississippi-The Closed Society
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ANSWER: Dr. Silver, History Professor at the University of Mississippi, points out a truth that
far too few people are aware of or want to recognize. And that is that the south has always, for all
practical purposes gone its own way, politically and otherwise. People from outside the Southern
states have always been prone to view the “Old South” as a more backward section of the United
States—but very definitely a part of the same heritage. It would be a mistake to say that slavery
had its influence on the politics of Mississippi but so did the influx of immigrants to New
England. This is to reduce the problem to the too-simple answer of sectional politics.

The white Southerner if asked to explain his “way of life” to the outside often harks back to
Reconstruction to answer for the South’s sectionalism, one-party politics, and segregation. It is as
much a mistake to take this answer at face value as it is to see the white southerner only as a bigot
and a racist. There is no doubt that Reconstruction was a difficult time for both the white
southerner whose rights, temporarily, had been suspended and for the newly freed slave, who had
to adjust himself to freedom. The aftermath of war is the price that must be paid for waging war.
C. Van Woodward in Reunion and Reaction points out that the South had by 1877 regained
control of its own destiny and proceeded between then and 1890 to reestablish segregation by
means of enacting segregation laws and making the new battle cry “states rights.” An important
element of this control was keeping the Negro from voting.

He further states that democracy in America had always operated through compromise. The
period of the Civil War and Reconstruction represent the only time when principle became the
prime motivation for political action. For the ten years following the end of the war the South
remained true to its principles and so did the North. However, with the secret compromise of 1877
between southern politicians and northern Republicans, the pattern of compromise and political
expediency was re-established. This compromise represents the beginning of the coalition
between the South and those northern Republicans who espouse the causes of states rights and
business interests. It is this coalition which, in part, make the South the powerful force it is in the
legislature.

The compromise of 1877 over the election of Hayes and Tilden essentially was that the South
would allow Hayes to win the election in exchange for the three remaining states then under
federal occupation being returned to local control. Prior to the Civil War the South had been as
divided in political loyalty as other sections of the country. It was after the war that the Southern
Whigs, unable to tolerate the Northern wing of party because of their concern with equal rights
for Negroes, resignedly settled into the Democratic Party. Many of these so-called conservative
Democrats still basically held the same views that led them to vote for Henry Clay’s nationalistic
and capitalistic protective tariff and national bank.

After this party shift, Woodward says, “a thick miasma settled down over the political scene in
the South. Under the fog of the one-party system, one white man was virtually indistinguishable
from another in his politics.”

QUESTION: Who controls the vote?

ANSWER: Most obviously, white people control the vote, leaving the Negro without
representation, except as they see fit to represent him. However, traditionally the one-party
system has continued based on a lack of dialogue. This control has had to be tight and monolithic.
Ralph McGill talks about the “small town rich man” as the source of political as well as economic
power in the small towns of the rural South. This is not just the plantation owner of the cotton
growing area, but the man in each small town who owns the gin and the main store, the cotton
warehouse, the lumber mill. He lives in the largest house in the town, has his finger in everything
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that goes on in the town and rules with an iron hand. He makes a contribution at campaign time
and always to the right man, and if in doubt, to both candidates. He has a hand in political
patronage in his county.

Since the time of the depression in the 1930’s this pattern has been gradually changing. It has
remained longest perhaps in Mississippi, where change has come slowest and most painfully.
This kind of small town demagogue can still be found in Mississippi but his influence in being
displaced by industrial interests and as the state’s economy becomes more diversified.

QUESTION: Why hasn’t the Republican Party been stronger?

ANSWER: It has been to the advantage of the deep South to remain monolithic. It has been able
to have more influence this way, at a national level. On the whole, few people have participated
in politics and most have been willing to let a few people make the decisions for them. However,
in the recent Gubernatorial campaign, for the first time, the Republican Party made a strong
showing. Not nearly enough to win the election, only 34 percent of the vote. But this represents a
crack in the wall of the one-party system. The legislation before the Mississippi legislature
indicates how threatening this showing was to the political power structure in the state. The
legislation, if passed, would virtually outlaw the Republican Party in the state. In an analysis of
the election returns, Dr. Gordon Henderson of Millsaps College, stated that the majority of the
Republican voters seemed to be urban, young, educated, and of the middle class. Their political
views seemed to be conservative. And indeed the Republican candidate offered little hope to the
Negroes of Mississippi. What it does offer is a chance for dialogue. However, there is hope for
the future, if a two party system does develop, the Negro’s vote will certainly be in demand.

QUESTION: What changes will occur in the state when Negroes can vote?

ANSWER: Most important, it will give the Negro a chance to voice his opinion in how his
children should be educated, how his town is to be run, in short to decide for himself those things
which in the past have either been neglected or done for him. In terms of what changes will occur
on the state scene. When Negroes have the opportunity to use their vote, it is likely to have a
liberalizing influence. Many kinds of social legislation, which have previously been defeated or
kept out of the state, such as federal job retraining programs, urban renewal projects, stronger
welfare policy, etc. will have a chance of being passed. It means an opportunity for Negroes to
hold public office and to begin to work at other than menial tasks.

Certainly, obtaining the vote alone is not going to create the “good society” in Mississippi. There
has to also be a beginning of understanding and acceptance of each other, if the Negro is to obtain
his human as well as his civil rights. In the long run one is useless without the other. But
obtaining the vote has the potential for unlocking a number of doors that have been closed to the
Negro in Mississippi and is absolutely essential if a democratic form of government is to work in
the state.



164 Mississippi Freedom School Curriculum

LESSON PLANS FOR THE UNIT ON MISSISSIPPI POLITICS

INTRODUCTION

The lesson plans are organized to be a combination of lecture and discussion, with a great
deal of freedom given students to discuss his own ideas and pursue topics of interest to the class.
For instance the sections dealing with party organization and historical aspects of the one-party
system might be presented in lecture form with discussion afterward. Then hopefully, this factual
material will be brought into the discussion in other places. Each of the lectures will be organized
around one or more concepts that the student should be presented with through the material. Case
studies, visual materials and in some cases field trips may be used to illustrate points discussed.

This is to be a general outline only. It is hoped that the teacher will be flexible enough to
adapt the material to his own background and experience. There are excerpts from some of the
bibliographical material used in reparation of the background which have been duplicated for the
use of the teacher. It may be useful in providing illustrations for some of the points of discussion.

The lesson plan material is not divided into specific periods, i.e., it is topically arranged
with questions and illustrative material suggested at appropriate places. The teacher may use the
plans in any way which seems best to suit the students interests. The arrangement does follow a
natural train of development.

MATERIALS TO BE USED AS TEACHING AIDS

Campaign literature on Mrs. Hamer (to be passed out to all students)

Voter Registration forms—regular forms (to be passed out to all students)

Freedom Registration forms (to be passed out to all students)

Sample Sections of the Mississippi Constitution (to be passed out to all students)

Pamphlet, “Why Vote—the ABC’s of Citizenship” (to be passed out to all students)

Film—*“We’ll Never Turn Back”, on Greenwood Voter Project

Tapes of Mrs. Hamer conducting campaign and singing—obtainable from COFO office, 1017

Lynch St., Jackson, Miss.

Two sections of “Behind the Cotton Curtain” by Charles Remsberg on the Republican Party, and

retaliation to the white community.

Report on the Greenwood Voter Project, printed in a larger report by The Southern Regional
Council.

SNCC research staff, “Voter Registration LLaws in Miss.”

TOPIC: Mrs. Hamer’s Campaign and the organization of Mississippi Political
System.

CONCEPTS: (1) Importance of individual participation in politics and
(2) Fundamentals of political organization at local, state and national
level.

PRESENTATION: Mrs. Hamer’s story and the facts about her campaign
DISCUSSION: Discussion should center around why Mrs. Hamer is
running. If the students have heard her speak they might discuss what her
platform is and what they think of it. How does she differ from her
opponent? Why is her campaign unusual?

Use Campaign lit. on Mrs. Hamer.
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PRESENTATION: Process of how someone runs for office—how will Mrs. Hamer be
different? Present Democratic Party Organization in state.

DISCUSSION:

Play tapes of Mrs. Hamer’s speeches and singing

PRESENTATION: Other ways that an individual can take part in politics other than voting
or running for office. Present other political programs of COFO such as
Freedom Registration Freedom Vote— ways of working for these
programs for the students.

Pass out S.C.L.C. Pamphlet “Why Vote”

DISCUSSION:

REVIEW:

TOPIC: COFO Programs and discrimination in voting.
CONCEPTS: (1) How discrimination works and

(2) what is being done about it.

PRESENTATION: Voter Registration Campaigns—Freedom Days in Hattiesburg and
Canton. Could use here the material on the Greenwood Project as a case
study.

DISCUSSION: Discussion should center around why Mrs. Hamer is running? If the
students have heard her speak they might discuss what her platform is
and what they think of it.

Film: “We’ll Never Turn Back”

PRESENTATION: Voter requirements in Mississippi—how this works to discriminate
against the Negro. Specifics of how the registration form is filled out.

Use here the regular and Freedom reg. forms to illustrate differences.

DISCUSSION:

Regular and Freedom Registration Forms

PRESENTATION: All aspects of COFO’s Political Program, as a means of obtaining the
vote for Negroes in Miss.

DISCUSSION:

If students have not already had experience canvassing, a field trip might be arranged in which
the students and teacher would canvass for an afternoon or evening in order to use the knowledge
they had gained about the registration process and also to give them a sense of participation.

If a trip is not feasible, the teacher should encourage students to participate in this way.

TOPIC: Historical Aspects of Discrimination and the Future.

CONCEPTS: (1) why discrimination exists
(2) What political freedom can mean.

PRESENTATION: One party system, how it developed and why.

DISCUSSION:

PRESENTATION: The effects of the one-party system. Citizens Council—untrue myths
about Negroes — psychological effects on Negro and white. You could
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DISCUSSION:

PRESENTATION:

DISCUSSION:
REVIEW:

Mississippi Freedom School Curriculum

use here the excerpts from “Behind the Cotton Curtain” on Republican
Party and retaliation to whites.

How the vote can change the lives of people in Miss., what it cannot do
that has to be done in other ways.
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CASE STUDIES

STATISTICS ON EDUCATION, HOUSING, INCOME AND EMPLOYMENT, AND
HEALTH

Part I: Education

The relationship between jobs and education is quite clear. The threat of automation on the
uneducated and unskilled is clear. In an age of specialization and skill, nobody wants an illiterate.
Nobody wants to take the time and money needed to help these people—nobody in the deep south
where the problem is greatest. The South does not want to lose “its” cheap labor nor run the risk
of really educating Negro laborers. While there are federal programs of training and assistance,
these are under state and local control to a great extent—and therefore, are not at all beneficial to
Negroes.

The South has the highest illiteracy rate in America. To maintain separate schools is costly;
consequently neither school is very good and, of course, the Negro schools are inferior to the bad
“white” schools. Adult education doe not reach the Negro and neither does realistic vocational
education. The states manage to keep most federal money in white institutions. It will be
necessary to set up new institutions to handle the training for Negro adults and school
dropouts—we are trying to do this now. Otherwise, these people will never be free—no matter
what civil rights are put on the books.

In most southern states, approximately half of the students drop out of high school. Forty-
three percent of Mississippi high school students left before graduating in 1962. They entered the
labor market, most of them, and one out of four could not find a job. Of the present population in
Mississippi— 8,444 whites have never been to school —and 32,196 Negroes. There are 40,274
functionally illiterate whites and 119,741 functionally illiterate Negroes in the state right now.

It is little wonder that 90% of Mississippi’s sharecropper force is Negro.

Table 1. School Completion in the South, By States, 1962, NEA Report, January 1963

State Percent to graduate State Percent to graduate
Florida 63 North Carolina 57
Texas 61 Tennessee 55
Arkansas 58 Alabama 55
Louisiana 58 South Carolina 54
Mississippi 58 Kentucky 52
Georgia 52 Virginia 52

Table 2. Years of School Completed by Persons 25 or Older, 1960 U. S. Bureau of the Census

Years Completed
none |14 |56 |7 |8 lo-11 |12

NON-WHITE (383,017)
percentage | 8.4 1313 202 o1 [124 111 [42
WHITE (681,959)
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percentage 1.2 |59 |76 |56 |144 |23 |246

Median grade: Nonwhite = grade 6; White = grade 11

Table 3. Illiteracy and Functional Illiteracy in the South, 1960
U.S. Census 1960 and New York Times (April 8, 1962)

State ILLITERACY FUNCTIONALILLITERACY
percent of population percent of population
Florida 2.6 10.8
Kentucky 3.3 16.2
Virginia 3.4 15.3
Tennessee 3.5 17.3
Arkansas 3.6 18.0
North Carolina 4.0 19.3
Texas 4.1 15.7
Alabama 4.2 19.1
Georgia 4.5 20.6
Mississippi 4.9 22.0
South Carolina 5.5 23.8
Louisiana 6.3 24.9

Part II: Housing Conditions

Statistics revealing housing conditions for Mississippi Negroes are somewhat shocking. In
1960 there were 207,611 housing units for Mississippi Negroes. Of these, 38 percent were owner-
occupied, and 62 percent were renter-occupied (significantly out of line with the national
proportion of owner and renter occupied housing). Of the 207,611 houses, only one-third can be
classed as being in sound condition; the others have been classified as either deteriorating or
dilapidated. Of the homes in the rural areas, over 75 percent are without any piped water at all,
and over 90 percent of these rural homes had no flush toilets, no bathtub and no shower.

Table 4 Negro housing in Mississippi, 1960, U.S Bureau of the Census

Total Urban Rural
Total Housing Units 207,611 77,824 129.787
Owner occupied (#) 79,059 32913 46,146
Owner occupied (%) 38.1 42.3 35.6
Renter occupied (#) 128,552 44911 83,641
Renter occupied (%) 61.9 57.5 64.4
Condition
Owner occupied
Sound 36,656 17,677 18,979
Deteriorating 27,545 10,005 17,540
Dilapidated 14,858 5,231 9,627
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Renter occupied

Sound 33,169 15,294 17,874
Deteriorating 52,629 15,937 36,692
Dilapidated 42,755 13,680 29,075
Water Supply
Hot and Cold water piped inside 40,870 33,181 7,689
Only cold water piped inside 39,101 30,376 8,725
Piped water outside 27,502 10,229 17,273
No piped water 100,138 4,038 96,100
Toilet Facilities
Flush Toilet, exclusive use 62,160 52,481 9,679
Flush Toilet, shared use 7,570 6,965 605
None 137,881 18,378 119,505
Bathing Facilities
Bathtub or shower, exclusive use 44,991 36,333 8,658
Bathtub or shower, shared use 2,207 1,807 400
None 160,413 39,684 120,729

Part I11: Income and Employment

Employment problems for the Negroes in the rural South are even more severe than for any
group in the United States. Because of segregation . . . the southern Negro has not received
adequate training and education. He is an unskilled laborer.

Two things have happened in American labor—there is a shift from the production of goods
(farming, for example) to services, and there is a shift from the demand for unskilled, or blue-
collar, workers to skilled. Agriculture continues a rapid decline. Within a period of six months, as
many as a thousand Negro laborers have been laid off in the Delta. What has happened is very
simple—the machine can do more than the man. One mechanical cotton picker can do the work
of seventy men in a day’s time. The plane that sprays or dusts the crop replaces hundreds of
workers. The tractor is preferred over the man and mule—of course. It takes one man to fly a
crop-duster, one man to run the tractor, one man to operate the picker . . . and this means that
thousands of Negroes are underemployed, and unemployed. It means that thousands more are
going to be completely unemployable . . . unless something is done. Ninety percent of the Delta’s
Negro laborers are unskilled and lacking in adequate education. The day is coming when nobody
will want these people—not even for once-a-month days when the machine cannot go out,
because soon they will get a machine that can go out—in any kind of weather.

Automation and technology —complicated problems. But the simple truth now is that either
these people get help, or they will starve. No stopgap measure will suffice. Older Negroes never
had a chance to learn; younger Negroes, because they have to stop school and go to work in the
field, are not getting the chance either. In America last year, one out of every four young Negroes
went without jobs for the whole year—this was in the North, too. So migration is not the solution.
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Next year a million and a half young people will enter the labor market without having finished
high school, many without finishing eighth grade. MOST OF THEM WILL BE NEGRO.

The Federal government defines “poverty” as an annual income under $4,000. Most Negro
families in the rural South earn less than $2,000 annually.

In 1959, thirty-seven percent of all Mississippi Negroes earned less than $1000. Fifty-one
percent of these were on Delta farms, and many of the others were in Delta town, such as
Cleveland and Greenwood.

In 1960 Negroes had an average annual income of $606, only 29% of the average income of
2,023 among whites. The difference seems particularly wide in view of the fact that a higher
proportion of Negro families are in the labor force. The data show that a high proportion of Negro
males under age 24 and women over age 24 are in the labor force than is the case among whites.

Table 5. Median Income for Persons, 1950 and 1960U. S. Bureau of Census

1950 (in dollars) 1960 (in dollars)

state urban rural state urban rural
nonwhite 440 693 390 606 871 474
white 1236 1826 973 2023 2622 1605

Table 6. Rate of Unemployment, U. S. Bureau of Census

1950 White 2.7 percent
Nonwhite 4.5 percent
1960 White 4.5 percent
Nonwhite 7.1 percent

Table 7 Employment status of the civilian, noninstitutional population in Mississippi, by color
and sex, 1960 (% distribution)

White Nonwhite

Employment status and sex | Urban | Ruralnon |Rural |Urban | Rural non | Rural

farm farm farm farm
Both sexes
Total, 14 years and over 100.0 100.0 | 100.0 100.0 100.0 100.0
In labor force 57.6 49.3 48.9 58.1 45.7 45.1
Not in labor force 42.4 50.7 51.1 41.9 54.3 54.9
In labor force 100.0 100.0 | 100.0 100.0 100.0 100.0
employed 96.0 94.6 96.3 91.2 92.9 95.3
unemployed 4.0 5.4 3.7 8.8 7.1 4.7
Females
Total, 14 years and over 100.0 100.0 ‘ 100.0 ‘ 100.0 100.0 100.0
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In labor force 37.7 29.1 24.1 48.9 30.5 21.5
Not in labor force 62.3 70.9 75.9 51.1 69.5 78.5
In labor force 100.0 100.0 | 100.0 100.0 100.0 100.0
employed 95.3 95.0 95.0 92.0 91.7 90.2
unemployed 4.7 5.0 5.0 8.0 8.3 9.8
Males

Total, 14 years and over 100.0 100.0 | 100.0 100.0 100.0 100.0
In labor force 79.3 70.0 727 70.0 63.0 69.2
Not in labor force 20.7 30.0 27.3 30.0 37.0 30.8
In labor force 100.0 100.0 | 100.0 100.0 100.0 100.0
employed 93.3 94.5 96.7 94.5 93.5 96.9
unemployed 3.7 5.5 3.3 5.5 6.5 3.1

Part IV: Health

Number and Proportion: 915,722 Negroes constituted, in 1960, roughly 42% of the total
2,178,000 population in Mississippi. Between 1940 and 1960, the total population remained
nearly the same (percent change: -0.2), with a more than 7% decrease in the Negro population
compared with an increase of more than 6% among the non-Negro population. (See Table 8.)

Although birth rates among Negroes have been consistently higher than those among whites,
mortality rates are higher, average life expectancy is lower and migration out of the state is
considerably higher among Negroes than among whites.

Birth Rates: The higher birth rates among Negroes, in comparison with whites, are shown in
Table 9. In 1948, the rate per 1,000 among the Negro population was 34.8, compared with 21.8
among whites. Since 1945 there has been a significant rise in the birth rate for Negroes. During
the depression 30’s, sharp declines in birth rates occurred among both Negroes and whites. (Table
9.)

Death Rates: Death rates among Negroes continue to be higher than the rates for whites,
although the difference in the rates has consistently narrowed. (Table 10.) It is still a fact,
however, that the death rate among Negroes today is not as low as it was for whites in 1913, the
first year for which we have death rate data. This is largely a reflection of the continued low
standard of living Mississippi Negroes exist under, in addition to a lack of access to adequate
hospital care.

Infant Mortality: Infant mortality rates since 1920 for both races have generally gone
downward. The rate for nonwhites, however, swung upward in 1957 and continued upward until
1961 when it started downward again. It takes no statistical genius to understand what the figures
reflect: In Mississippi, the chances for a Negro baby dying within the first year of life are at best
twice those of a white baby. Though most babies of both races do survive, Negro babies have a
greater chance of starting life with a health handicap. In communities where Negroes are subject
to major segregation and discrimination, the Negro baby is much more likely to be born
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prematurely. Premature babies may get excellent care if they are born in or near a hospital with a
modern center for premature infants, but Negroes in Mississippi are largely denied this. (Table
11.)

Table 8. Population of Mississippi, by color, 1900-1960
U.S. Bureau of the Census

Nonwhite
Year Total Number Percentage
1960 2,178,141 920,595 44.4
1950 2,178,914 990,282 45.5
1940 2,183,796 1,077,469 49.1
1930 2,009,821 1,011,744 50.5
1920 1,790,618 936,656 52.5
1910 1,797,114 1,011,003 56.2
1900 1,551,270 910,070 58.6

Table 9. Estimated Birth Rates Mississippi State Board of Health
Births per 1,000 population

Year Nonwhite White
1961 35 22
1959 37 21
1955 37 23
1950 38 23
1940 27 21
1935 25 21
1930 24 23
1925 23 24
1920 23 26

Table 10. Death Rates
Deaths per 1,000 population

Year Nonwhite White
1961 11 9
1959 11 8
1955 10 9
1950 11 8
1940 13 9
1935 12 9
1930 15 9
1925 14 9
1920 15 9
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Table 11. Deaths Under One Year,
per 1,000 population

Year Nonwhite White
1961 50 23
1960 54 24
1955 46 25
1950 43 28
1945 45 36
1940 61 46
1935 85 51
1925 86 53

1920 101 60
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THE SOUTH AS AN UNDERDEVELOPED COUNTRY
By Robb K. Burlage

The last three decades in Dixie have moved the plantation economy clearly into the 20" Century
industrial world. The South, though a stepchild, is a full-fledged member of the national
economy. Fifty years later than the North its urban areas have tipped the balance over the rural,
though in values, traditions, and politics the battle has not been completely won. Perhaps fifty
years later than the North the crest of the industrial revolution has hit the South. The “New
South” which Henry Grady heralded in the 1880’s appears to be at hand.

To miss the dynamic aspects of the rise in average per capita income, manufacturing,
employment, urban population, regional bank assets, and agricultural productivity (and
“agricultural revolution” has swept the South as well as a manufacturing one, emphasizing
capital-intensive large units and fewer and fewer individual farmers producing more and more
total product) would be a serious mistake.

On the other hand, to refer glowingly to the “New South” as a thing completed or merely a
matter of more incremental growth is to avoid serious problems that make the South, as it was in
the 30’s, the nation’s number one economic problem.

According to the usual criterion of per capita income, the South has made heartening
progress in the last three decades—from 50% to about 75% of the national average. However,
this is only “three fourths American” and this figure in itself can be misleading. The urban Negro,
the rural resident—white and Negro, and the people of “depressed areas” such as the Southern
Appalachian region are generally below this figure. Many urban whites, on the other hand, are
close to the national average.

The Negro is still the automatic lower class of the South despite some strides in
improvement of educational and employment opportunities. The estimated average per capita
income of the Negro in the South is less than $1000; for all other Southerners it is about $1500.
The “place” of the Negro today, though more mobile socially and geographically than before, is
most uncertain in the Southern economy. The Negro was the “technology of Southern agriculture
for almost three centuries. The slave Negro-machine gave the South the edge in production and
wealth over the rest of the nation for almost two centuries. It was the catching-up which the North
has made with the non-human machines that gave Northern industrialism its victory over the
agrarian South, which despite its cotton gin was relatively capital-poor. Transferring the Negro
from an economy where he was the machinery of production to one which uses him as a skilled
operator of the machinery of production has been the hardest task of Southern development.

The Negro, given a new image of life by the military, national communication media, and a
slightly greater buying power, has felt the squeeze of being on the margin of the Southern
economy and has led the stream of outmigration during the last two decades. More than one and
one-half million Negroes left the South between 1950 and 1960. This trend is cheered by some
Southerners, who see a lessening of “racial tension” as the South’s percentage of Negroes goes
down to below half of the nation, but it is also a net loss as productive potential and as a market
for the regional product. American merchandisers have just begun to realize that the “Negro
market” is larger than the total Canadian economy. The Negro is beginning to self-realize his
economic power as reflected in the Montgomery bus strike, the sit-ins, the Philadelphia “selective
buying” campaign, etc. Meanwhile, the irrationality of segregation and the whole white
supremacist tradition limit and scar progress in the South.
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An urban-industrial complex like Birmingham, for instance, hulking part of the economic
“New South” has become a scene of violence, has closed its city parks to avoid an integration
order, has cut off its welfare relief (95% Negro) in retaliation against a Negro buying Boycott, has
fallen into irrational city politics at the hands of racists, and remains enslaved in the impasse
between racist tradition and economic progress. Some Southerners still hold to the idea that both
white supremacy and industrialism can be attained. The front-running candidate in the Alabama
gubernatorial primary has pledged to go to jail to avoid integration and to get an industrial plant
in every county. It is not necessarily so that industrialism is impossible with racism; Hitler proved
that.

Despite an increase in population in the Deep South during the last decade, in all states
except Florida more people left than came in. Besides the large Negro outmigration, a great
number of skilled and educated young persons of both races left the region after scarce regional
resources had been spent on their training.

Another trend has been the shift in population from the economically overcrowded farm’s to
the city. In the six states of Alabama, Florida, Georgia, Louisiana, Mississippi, Tennessee, for
instance, 80% of the counties had more people leave than came in between 1950 and 1955. There
has been a “population explosion” in the new metropolitan areas, but the cities have not coped
with their new population very effectively. The “urban tenant” is more helpless and more in need
of higher levels of income than the “rural tenant.” Welfare, medical, and re-employment
programs have been sparse. Housing and community development programs have lagged
critically. Three Southern states — Florida, Louisiana, and South Carolina—don’t even allow
urban renewal. In other cases the programs turn into “Negro removal” projects without adequate
provisions for resettlement. Large metropolitan areas are becoming increasingly segregated as
whites scamper to the political and fiscal irresponsibility of the suburbs and the Negro and low
income whites are left to the shrinking, blighted “central city” with no place else to go. It is
interesting to note that in Atlanta Negroes comprise one-third of the population but are able to
occupy only one-sixth of the residential land. More than half a million blighted houses are
reported in the 1959 Census of the six-state Atlanta Federal Reserve district.

Southern agriculture is still the largest problem area. More than three-fourths of the farms in
the South are less than 25 acres (only 5% more than 100 acres). One half of the nation’s farm
families live in the South yet only one third of the nation’s farm product is from that region. Net
income per family in the South is less than two-thirds of that of farm families outside. Forty-
seven of the fifty-one economic areas in the United States with median farm family income less
than $1000 are in the South. The South has only 13% of the commercial farms in the nation but
70% of the commercial farms with less than $2500 income. Definite progress has been made in
developing larger, more viable farm units; livestock and a variety of cash crops have supplanted
King Cotton; fertilizers, hybrid seeds, scientific conservation measures, and mechanization have
all contributed larger income potential. But thousands of marginal farmers, tenants and
freeholders, are stranded in rural areas without any prospect of betterment. Even more
unfortunate are the uprooted migrant workers who are helping in the South. Better education is
needed (less than one-third of farm children make it to college in the South), more credit for
large, productive farm units should be made available and well-planned programs of outmigration
should be carried out. Of course, America’s policies toward world use of agricultural abundance
must change as well.

The “industrial mix” of the South is still rather “soft,” featuring the natural resource-use
industries of textiles, lumber, and food processing. Chemicals, heavy manufacturing, electronics,
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and other high-technology plants are relatively shy of the South, often because of a lack of skilled
workers. Industrial wages have been rising but are still considerable below natural scales.
Unionization has been beaten down since the late 19" Century in the South by use of race
intimidation and outright violence and social pressure, as well as local and state “right-to-work”-
type laws. Thus democratic participation of workers in the economic decision-making lags as
well. The nearest thing to economic decision-making in the economic sphere is in the rural
cooperatives for feed and equipment, storage, electricity, ginning and processing, stockyards and
slaughterhouses, etc. Some “community development” programs have brought together many
different citizens for local economic planning and promotion, but this has been dominated by
Chamber of Commerce approaches.

During the Depression of the Thirties the South learned a number of lessons. (1) First, that
the South is not a separate regional compartment but is part and parcel of the national and
international economy. The South was the hardest hit of any region by the national depression,
(2) Second, that federal assistance is needed if the South is to reach its potential. President
Roosevelt, in calling the nation’s attention to the South’s plight, responded with leadership and
federal programs that included TVA, WPA, CCC, agriculture adjustment programs, and
assistance for regional study and planning. With this impetus from the federal government the
most comprehensive program of research and planning in the South took place in the thirties.
Professor Howard Odum of the University of North Carolina and many others formed the
“regional school” of economists, sociologists, planners, anthropologists, geographers, etc., who,
in the Southern Regions and other publications surveyed the resources of Dixie and planned for
their best use. With the encouragement of the National Resources Planning Board state planning
boards were established to deal rationally with problems of underdevelopment throughout the
South.

During World War II much of this vision of the Thirties was lost. The South came to depend
upon military expenditure for its “public works.” Muscle Shoals shifted from fertilizer to
explosives. TVA power laid the basis for Oak Ridge’s nuclear weapons research. Lockhead,
Raytheon, Dupont nuclear fuels plant, Pine Buff Arsenal, Cape Canaveral, Redstone Arsenal and
Missile Center —these are the “public works” the South now depends upon. This has tainted the
Southerner’s view of the Cold War and has narrowed his perspective on government participation
in the economy.

The “planning movement” of the Thirties has become the “promotion movement” of the
post-war years. Draftsmen and social scientist have been replaced by hucksters and industrial
[Unreadable line] Persuade a Yankee plant, any kind, to locate in your town.” Rational planning
and “developmental concern with health, education, housing, and welfare have taken a back seat
to the full-speed- [Unreadable line] two and one-half million dollars a year on “industrial and
tourist promotion.” Communities have gambled their public credit on give-away bond issues and

have guaranteed low wages to pull shift plants and processing firms in their area. This has made
for grab-bag growth and uneven, “soft” development. There is a desperate need to pull these
pieces together and to concentrate on coordinating public approaches to “development” with
emphasis on the underdevelopment of human resources (training, health, housing and urban
renewal, expanded welfare programs) as well as the need for external investment.

Sadly, many Southern Congressmen have been locked in a coalition with conservative
Northern Republicans and have been less concerned with, in fact opposed to, legislation to help
the South.
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The heart of opposition to federal aid to education, expanded medical programs, improved
housing and urban renewal, area redevelopment and public works programs are Dixiecrat
Congressmen. This stems partially from the double-standard of States’ Rights (remain
independent on race but get as much federal aid as possible) becoming a single negative standard
and irrational fears of federal programs being used to destroy segregation. It is also the result of
Southern dependence on Northern investment and the desire to build a “conservative” climate to
attract it. The basis of the Dixiecrat-GOP coalition goes all the way back to the “compromise of
1876 with the calling off of Reconstruction for the guarantee of Hayes’ election and continued
Northern industrial dominance of the South. FDR broke through this coalition to some extent, but
the Post-War scene and the rise of the Cold War have seen a hardening of it.

The pioneering work of the TVA has trickled down to maintaining the public power
establishment. The “creeping conservatism” of TVA is less the fault of the Authority itself and
more the fault of the vision (or lack of it) of Congress and the Executive. Bold, new economic
development authority is needed across the tributaries of the Tennessee, throughout the Southern
Appalachian area, through the Alabama River basin and elsewhere. The Area Redevelopment
Administration program has been thus far essentially only a piece-meal loan and grant program to
meet immediate “plant-attraction” needs with a few re-training experiments thrown in. The Public
Works Bill now up for approval in Congress would speed up spending for public facilities, but
there still is a need for long-run public authority to develop the natural and human resources of
the South. The same zeal that brought the Peace Corps (does the President have another brother-
in-law?) should be dedicated to a “Domestic Peace Corps” which emphasizes the need to fight
poverty in the depressed “pockets” (involving, however, as many as $40 of the American people)
where it exists in the so-called Affluent Society.

It must be recognized that “progress” —growth of gross product and increase in average per
capita income —does not automatically bring justice. As Mike Harrington has suggested in his
new book, The Other America, poverty is a “culture” that must be attacked from many directions
at once to break its vicious circle. And despite the rise of urban industrialism across Dixie, racism
still haunts the region. The Negro is still the most underdeveloped resource in America. His plight
is greatest in the South. Attempts to preserve segregation corrode politics and obfuscate all other
issues, prevent effective worker organization, lead to irrational plant organization (South Carolina
has a law that prohibits whites and Negroes from working in the same textile plant), curb efforts
to attract industry (Little Rock got no industrial nibbles for three years after Faubus closed the
schools, though things had been booming before that), add to the “welfare” burden and make the
administration of welfare programs discriminatory and prevent positive programs from being
launched (an Area Redevelopment tractor-training program in the Mississippi Delta area was
clocked by local politicians because there were fears that the interracial project would change the
existing status of Negro farm laborers).

Agriculture is not being totally replaced by manufacturing in the South but is changing its
form to become more productive. “Industrial agriculture” on larger farms with less persons
employed is the future trend (farm employment in the six-state Atlanta area declined 22% to 11%
of the total employment from 1950 to 1960). This means that provision must be made for the
margin farm worker doomed by technology to find a more productive way of life and make a
satisfactory transition to non-agricultural employment. This should not be left to the cruel process
of forcing farmers to starvation levels or staging Reverse Freedom Rides to ship persons out of
the South. Hopefully, the South can find a use for all its human resources and concentrate on
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shifting persons from farm employment in the South to productive employment off the farm in
the South.

At one time the South was an “internationalist” producer of primary products, especially
cotton, for foreign manufacturers. Opposition by the South to stiff national tariffs for protection
of Northern “infant industries” was one of the official interregional issues at the time of the Civil
War. However, the South has now become the most “protectionist” region in the country about its
“infant industries.” The 1959 Southern Governors Conference called for more protection of
Southern manufactures from foreign competition. This is clearly a block to the greatest possible
flow of economic goods and is only a short-run view to protect marginal firms, textiles in
particular. Just as the Southern contribution to Cold War tensions because of its zeal for military
public works must be seen in broader perspective—so must the rise of protectionism in the South.

As we view the Southern “mixed economy” in 1962 it is clear that vast changes are taking
place in the structure of production, the distribution of population, and, more slowly in the social
structure. It is important that “New South” fever not take away our critical judgment of the status
quo of discrimination and poverty and undemocratic processes that still pervades the South.
Southern leaders should not allow the region to make economic growth only a veneer and a
“trickle-down” factor that ignores the traditional problems. There is a need for broad secular
changes if the “new South” is to be a well-balanced and just society where all its citizens have the
opportunity to grow and live in freedom. There is a crying need for broader expenditure for
education, training, and research, for more basic community facilities such as sewerage, water
plants, roads, for more diversified capital investment in manufacturing with emphasis on
“growth” industries such as electronics and more intensive investment in agriculture with
emphasis on “industrial agriculture,” for direct assistance to the poverty-stricken, for elimination
of the walls of race and region that leave literally millions of Southerners of both races still living
as second-class citizens.

The Southern potential is great. Its topography, soil, climate, water, forests, and mineral
resources are abundant. Electrical, nuclear, and solar energy can be produced with relative ease in
the Southern environment. The South’s greatest untapped resource is its people. It could
accommodate four or five times the amount of industrial employment it has now. Its biggest
problem is not “unemployment” but “underemployment.” Healthy transition from the economy
built around the plantation and the one-man farm to an economy of large-scale industrial
manufacturing and large-scale mechanized agriculture must be made with full opportunity for all
its people. The South has almost one-fifth of the nation’s land and one-fifth of the nation’s
people. The land must be used more wisely, more intensively. The people must be trained and
educated to face the challenges of an industrial economy.

Many of the problems of Southern “economic development” are national problems writ
large. The same muddled conceptions of the “mixed economy” that leave the nation subject to
irrational laissez-faire attacks on Big Government and Poujadist anti-tax movements, Defense as
public works, Welfare as vested interest rather than lever to opportunity —all haunt the South in
double order. Add to this the problem of discrimination written into public law and hardened
custom and our image of “another South” is clearly at odds with many contemporary facts.

What we are after is economic progress with justice—opportunity for all Southern citizens.
The region cannot be visualized apart from its national and world context, but it can be a
beginning for attacking the problems that plague the globe. A “rurban” South living with ease
between uncrowded decentralized, integrated, “greenbelt” communities and centers of intensive,
high-technology, democratically-controlled agricultural and manufacturing industry where all
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persons participate in economic and political decision-making bound together by broad
metropolitan units of government; this is one glance at what the South could become. All persons
must be “skilled and educated and mobile—able to participate in the ongoing economy with full
opportunity to grow within it. Urban sprawl without political unity and rural transition without
political democratization must be translated into broad “metro” units that plan for needed public
facilities, that supply a “floor” under poverty, that assume equal opportunity according to ability
and training, that plan for beauty and access to the bounty of Southern natural surroundings as
well as economic facility, and that strive to make educational centers open and alive to prepare
citizens for full, self-conscious, critical participation in society. Racism must be hammered out of
the system. The politics must be open to all. Community development should involve all
constituents. Service and the cooperative principle should guide economic decision-

making —with as much participation as possible by all persons. This is the projection, the goal,
the dream.

Where are we to make our beginnings?

(1) Knowledge must become relevant in the South. The social sciences and the technical-
industrial sciences must unite in eliminating the irrationalities of the Southern System that make
economic progress ambiguous and superficial.

(2) Racism and segregation must be eliminated in all places, all sectors, before the “New
South” has even a chance of being anything more than grafting an industrial complex onto the old
social structure with built-in alienation and discrimination. Only when the Negro is free of closed
doors and the white is free of preoccupation with the Negro can the Southern economy grow to

the benefit of all. Attacks on segregation are economically sound—they are necessary to make the
“resources” of the South sufficiently free mobile, and developed to contribute to the greatest
possible economic advance. The “dislocation” or “tension” that a sit-in or boycott might bring to
a community one day are not debilitating to the economy if in the long-run they bring a new, freer
role for the Negro and the white in the society.

(3) Poverty must be attacked directly, just as discrimination must, as a vicious circle. A new

“land grant” type program is needed to expand education, health, and housing opportunities for
all Southerners. Regional development authorities should be established not only to produce more
electrical power but to plan for the development of depressed “pockets” throughout the South.
Public works programs are needed immediately. Long-range planning and careful investment,
particularly in intensive, large-unit agriculture and experimental, high-growth-potential industry,
must be made, Social and industrial research should become the preoccupation of Southern
leaders and Southern public finance with federal help.

(4) Cooperative federalism must be advanced; negative states’ rights must be buried. The
South needs federal grants-in-aid for education, planning, research, and training, expanded health
and welfare programs, urban renewal and housing, highway construction, water, power, and
resource development, recreation and parks programs, etc.

(5) The Southern economy should be viewed not as an antagonism between city and rural

areas, between farms and factories, but as a continuum that is increasingly interdependent. Credit
expansion for viable farm production helps cities. New manufacturing industries are crucial for
agricultural growth. Technical education is needed by all persons, urban or rural. “Tenantry” and
poverty must be attacked with equal fervor in the urban slums and on the marginal, eroded acres.
Planning is needed in rural towns as well as in growing metropolitan areas.
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(6) All efforts to increase worker participation in economic decision-making must be made.

Unionization must be advanced. More experiments in cooperative development must be made
(for instance, Negro freeholders in Mississippi, who are living on small, marginal plots of land
and are shut out of the segregated society, should be aided in more cooperative efforts:
equipment-buying, ginning, marketing, etc.). Local and state, as well as federal, units of
government must strive to unite and coordinate public efforts to make all endeavor subject to the
electorate. Needless to say, Southern politics must be democratized, demythologized, racially
integrated, pluralized, and made issue-relevant before efficient, effective, and truly
“representative” government can be expected in the South—and the needed advances in public
economic development can be made.

(7) Experimentation with non-military public works must grow. Only if Southerners, as well

as all Americans, can conceive of power plants, hospitals, highways, experimental factories and
farms replacing airplane-building, explosives-production, and military posts as the base of public
“pump-priming” expenditure, can the efforts for a disarmament agreement be on solid
ground—and, equally important, can the actual process of staged transition from Cold War
production to peacetime production be workable. Regional development authorities, public works
efforts, hospital construction programs, farm credit plans (where discretion is made about the sort
of units getting assistance according to economic growth feasibility), urban renewal and housing
programs, Domestic Peace Corps—all must be seen in this “Transition Matrix” as well as in
terms of the specific needs and the “mix” between public and private investment.

These are just a few suggestions. The most important thing is that Southerners are aware of
the actual trends and problems of the region and are willing to apply their knowledge to political
intervention for positive change. Southerners must consider the national and international
implications of “Southern progress” according to present patterns. Also, Southerners should
realize the opportunity that the South offers as a place to face some of the worst problems of the
world: racism, poverty, militarism, undemocratic politics, irrational and unbalanced development.

While the South is not one of the undeveloped areas of the world, it is underdeveloped in
many ways, particularly in its human resources. Though the people and the natural surroundings
of the South are dear to many Southerners, the stark problems of the past and present in the South
must be faced for what they are.

In the words of Walter Hines Page:

“We look forward to a golden age that we may surely help to bring, not back to one that
never was.”

Written by Robb K. Burlage (1962?) Distributed by Students for a Democratic Society for the Liberal Study
Group [and] National Student Association Congress.



Case Studies 181

THE POOR IN AMERICA

CONCEPT
Contrasting economic situation of Negroes and whites. Are we poor?

QUESTIONS FOR DISCUSSION IN FREEDOM SCHOOQOLS

1. Who are the poor people in America?

Do we have enough money, enough food to eat, and enough clothing to keep
warm, and enough beds in our house so that everyone in our family can have a
place to sleep? Do we have electricity, and running water, and refrigerators,
and toilets? Do we have other things, like T.V. sets, food freezers, clothes
washers and dryers, air conditioners, and cars? Do we need some or all of
these things? Are we poor?

2. Who is not poor in America? Are most white people you know about poor?
Are some white people poor?

What kind s of houses do white people you know about live in? Do they have
electricity, and running water, and toilets, and many of the other things we
mentioned before? Are most of them poor?

CONCEPT
Why people are poor

QUESTIONS FOR DISCUSSION IN FREEDOM SCHOOQOLS

3. Why are people poor?
-Some people say it’s because we are lazy, or stupid, and don’t
really want to work; is this true?
-Is it because we are Negro?
-Because we live in the South?
-Because we have little education and few skills?
-Because there are not enough jobs? Why not? Are our jobs being
taken away by machines?
-Because we are old?
-Because we are sick?
-Because nobody, including the federal government cares enough
about poor people to do anything about poverty?
-For all of these, and some other reasons?

CONCEPT
Who decides who shall be poor and who shall not: the owners of the plantations, farms, and
factories; also discriminatory labor unions.

QUESTIONS FOR DISCUSSION IN FREEDOM SCHOOQOLS

4. Who decided what kinds of jobs Negroes can get?
-The white man who owns the plantation?
-The white man who owns the farm?



182

CONCEPT

Mississippi Freedom School Curriculum

-The white men who own and run the factories?

-Who are the owners of most of the plantations and farms
where we live? Why are most of them white and few of them
Negro? How much money do these owners make? Why do
they make so much more than we do: is it because they work
harder than we do? What kinds of houses do they live in?
-What are the biggest plants and factories in your town? Your
state? Who runs them? How do plants make money (legal and
illegal ways)? How much money do the men who run the
plants make? How much do the people who run the machines
and do the other labor inside the plants make?

-Do you know any Negroes who work in the plants? What
kinds of jobs do they do? What kinds of jobs do the white
people who work in the plants do? How much do Negroes who
work in the plant earn?

-Whites? Is there a union in the plant? Does the union help
Negroes as much as it helps the whites, or does the Union also
discriminate against Negroes? (Does the union make sure that
Negroes who do the same work as whites get paid as much as
whites? Does it make sure that Negroes get promoted to better,
higher-paying jobs as often as whites? Does it make sure that
the plant hires Negroes? Does the union protect the jobs of
Negroes who try to register to vote, or who, in other ways,
support the civil rights movement?)

How we can change things so that Negroes and other poor people will have jobs, and better,

higher paying jobs.

QUESTIONS FOR DISCUSSION IN FREEDOM SCHOOQOLS

5. How can we change things so that Negroes and other poor people can get good

jobs?

-What is a “good” job? How do we feel about the work we do?
Does your mother like her job? Your father? What is work?
-Should we organize ourselves into unions so we will be strong
against the men who hire and fire —the bosses?

-If we do organize into unions, should they be independent, or
should they be part of larger, already-existing unions? What
are the advantages and disadvantages of this?

-Should we try to gain power through the vote?

-What other kinds of things can we do?
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RESOURCE MATERIALS FOR USE IN DISCUSSION ON THE POOR IN AMERICA

Most Americans are not poor. In fact, most of them are rich compared to the people around
the world, and to most of us. The average family of four in America makes about $7,000 to
$8,000 each year. Most Americans live in homes they own themselves (although many of them
own them on long-term mortgages); these homes have electricity, running water, and bathrooms.
Many of them (in fact, one-sixth of them) have clothes dryers, food freezers, and air
conditioners.) Most Americans take good care of themselves, too; they visit their doctor 5 times a
year, and their dentist 3.

But among all of these fairly rich people live 40 to 50 MILLION poor people. A family that
earns less than $3,000 a year is poor, because $3,000 is not enough to buy all of the food,
clothing, schoolbooks, and other things people need, nor to pay the rent, the doctor bills, the
phone bills, and other bills that a family has to pay.

Why are poor people poor? Some people, usually the rich ones, say that “poor people are
just too lazy to work hard; they don’t really want to work, and besides that, many of them are
really too stupid to get a job. Therefore, the poor don’t deserve anything better. They should be
poor.” But we know that many of us, and many of our mothers and fathers, work very hard. Our
fathers bend over all day long in the hot sun picking and chopping cotton. Our mothers scrub
floors, and toilets, and wash clothes, and cook meals for white women all day long. And
sometimes we work too, for long hours, in the fields. Yet still we are poor. So we can’t be poor
because we are lazy and don’t want to work; we work very hard, but we are poor. Why?

We are poor because we are Negroes and because we live in the South. There are not many
jobs in the South, and many of them —especially the ones Negroes can get—don’t pay very
much. There is a law passed by the U.S. Congress, that says everyone who works in some kinds
of jobs must get paid at least $1.25 per hour. But most of the jobs we do are not covered by this
law; all people who work on plantations or farms, and all maids are not covered by this law. They
can be paid whatever the boss can get away with paying them. So many of us get paid only $2.50
or $3.00 for working a whole day in the cotton fields; many of us get paid only $10 each week for
working as maids for white women.

To see what kinds of jobs people who are not white (95% of all people who are not white are
Negro; others are Puerto Rican, Indian, and others), look at the Table below:

JOB PERCENTAGE OF NON-WHITES HOLDING THESE JOBS
Professional, technical 4.7
Manager, officials, other bosses 2.1

Office workers, clerks 3.7

Skilled craftsmen, foremen 4.7

Machine operators 10.8

Service workers (like gas station men); 20.2

(Not including maids)

Laborers (not including farm and mine workers) 25.7
Household workers, like maids 54.3

Farmers and farm workers (sharecroppers, migrants, etc.) 14.4
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You can easily see from this Table that Negroes and other non-whites have very few good,
well-paying jobs, and most of the hard, bad-paying dirty ones.

Now what about how much money non-white people make? The Table below shows what a big
difference there is between what most non-white people make, as compared with what most
white people make.

Whites $5,424
Nonwhites $3,058
Nonwhites, then, earn only a little more than one half of what white people make, or 56%.

What does automation, or the replacing of working men by machines, have to do with this?

Our country has always believed in the idea that if a man worked—if he helped to produce
the goods people in our country need and want to buy —then he could earn enough money to buy
these goods for himself and his family as well. But now the machines are doing the work of
producing the goods, and the men have no jobs. This means they earn no money to buy the goods
with. So many of the goods—like rice and cotton—are not bought. Instead, they are stored, by the
U.S. Government, in huge storage bins, warehouses, and other places. The Government spends $1
billion each year storing these things. Meanwhile, about 40 to 50 million people live in poverty.

How many people loose their jobs because of the machines? No one knows exactly how
many, but some people guess that it is around 40,000 every week. We do know that the
unemployment rate (the number of people out of work) is 5.5% of the total labor force. This is
twice as high as any other major industrial country. Teenagers have an even higher
unemployment rate; it is 15%, and for high-school dropouts 30%. For teenagers who live in the
ghettoes of northern cities, it is often as high as 50%.

Machines are not taking everyone’s jobs away. They are taking away mostly the jobs we call
blue-collar—the jobs where people with their hands as farmers, miners, factory hands, and the
like. The number of blue-collar jobs open to people is dropping every year. But the number of
jobs open to white-collar workers, like doctors, teachers, lawyers, technicians, and the like, is
increasing every year. Service jobs, too, are increasing. The Table below shows that this is so.
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Most of the people who write about, or talk about the problem of automation think that the
responsibility for doing something about poverty lies with the federal government. This is
because they think that only the federal government has enough money and enough power to
really solve the problems of poverty and unemployment. The federal government has done some
things already. Let’s look at what these are.

There are three main programs the federal government has developed recently to deal with the
problem of unemployment and automation. These are:
1) The Area Redevelopment Act, passed 1961
2) The Manpower Development and Training Act, passed in 1962 (MDTA)
3) The Economic Opportunity Act of 1964—Johnson’s War on Poverty.

The Area Redevelopment Act

This act provides federal help (in the form of loans, grant, advice, and training programs) to
areas which are economically underdeveloped. An area is considered a “redevelopment area” if it
has continued and widespread unemployment. In order to be eligible for federal assistance, a local
committee in such an area, which must be representative of the community, gets together and
outlines a plan for economic development of that area.

Over 75 counties and other areas in Mississippi were listed by the U.S. Department of Labor
in 1963 as eligible for ARA programs—many of them because of the low incomes of Negro
families. Despite this fact, there were no ARA training programs in Mississippi in 1961. In all,
only about 160 Negroes in the entire South were trained under the ARA, even though Negroes
make up a very high percentage of the unemployed in the south. Part of the problem with the
ARA in the South is that its programs must be approved by the state concerned before loans can
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be made. This makes it difficult if not impossible for Negro communities to benefit from ARA
programs; and as a result, the ARA has no real importance in the South for Negroes.

The major thing wrong with the ARA program is that it is too small. In its first three years
the program trained only 35,000 workers and helped create between 110,000 and 115,000 jobs
(according to the U.S. Department of Labor.) There are approximately 4 million who would seek
work if they thought there was any chance of finding it. So you can see that this small
government program was not nearly big enough to solve the problem of unemployment.

In June of 1963 the Senate agreed to set aside new funds so that the ARA program could
continue. But the House refused to agree to this, so the program has been discontinued. It will get
no more additional money.

The Manpower Development and Training Act (MDTA)

This program, paid for jointly by the state and the federal government, and run by the states, was
set up to train workers for jobs which had been found through research, labor market surveys,
and other means. In other words, it was not set up to create new jobs, but rather to match
unemployed workers with jobs that were already available. To be in this program, a person had
to be one of the following:

- unemployed, and a member of a family whose income was less than $1200 a year
- working at a job below their skill level

- working much less than full time

- working in a job that would soon be taken over by a machine

- between the ages of 16 and 22 and in need of training and more education

The main things wrong with this program, like the ARA, is that it is too small. In 1963, the
MDTA had 1,622 projects, with 59,595 men being trained. In the four states of the Deep South
(Ala., Ga., La., and Miss.) there were 51 projects, with 2,099 men being trained. The breakdown
by states was:

Projects Trainees
Alabama 30 1,569
Mississippi 5 125
Louisiana - -
Georgia _16 __ 405
Total 51 2,099

The Economic Opportunity Act of 1964—Johnson’s “War” on Poverty.

There are five key programs set up by this Act:

1) The Job Corps will offer work, training and new surroundings for 40,000 boys and girls in
1965 and 100,000 by 1966, with most of them coming from the slums, and being high-school
drop-outs. The young people will be paid $50 a month. One staff person will work with every
5 young people in the program. Training will take place in national park, forest facilities,
veterans’ hospitals and other areas far away from the slums.
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2) Youth Work-training program for about 200,000 young people. This will try to keep potential
school dropouts in school. The students will earn enough money in various jobs in federal,
state, and private agencies, to allow them to stay in school—or to return to school if they have
already dropped out and wish to return.

3) Work-study programs will give 140,000 college students part-time jobs and vacation work in
labs, libraries, and so forth, with costs shared by the U.S. Government and the University. This
is to help students get enough money to stay in school.

4) Community Action Program will give funds to communities to help them fight poverty in their

community. Plans will be made by the people in the community. These will probably be things
like community centers, playgrounds, adult-education facilities, and health clinics.

5) Adult Work-Training programs will try to retrain and find jobs for people on relief. There is a
literacy program for adults included.

Again, the problem with this program is that it is too small. A mere $784 million has been
set-aside for it. To see how small this amount is, we can compare it with the other 42 agencies
and programs of the federal government which deal in some way or another with poverty; their
total budget was $15 BILLION in 1964. So Johnson’s “War” is not really a “War” at all. It is
more like a minor skirmish.

There are two other things wrong with this program. First, everybody who is to receive anything
through the program must first sign a loyalty oath. Secondly, every program proposed by the
people of a community is subject to a veto by the Governor of the state.

(Information from the Research Dept. of the United Packinghouse, Food and Allied
Workers, and from the Act.)

UNIONS. BOSSES AND NEGROES

One way that working people have been able to get higher wages, shorter working hours, and
better working conditions is by forming a union. A union is simply a group of people who join
together and tell their ‘boss’ that they will not work for less than a certain amount of money, for
more than a certain number of hours, and only under certain conditions. If the boss refuses to
agree to their demands, and to sign a written contract, then the workers strike; that is, they refuse
to work until the boss agrees to their demands. Some people say that we should organize
ourselves into unions and strike against our ‘bosses’ —the plantation, farm, and factory owners.
Can we do this? What are some of the problems we would face? What are the risks we would
take? What could we gain? If we do organize, should we form independent unions, or should we
join up with one of the big unions that already exists? What would be the advantages and
disadvantages of this?

There is one big problem that working people face when they join unions and strike,
especially in the southern states. If they have jobs which are not very skilled jobs (that is, jobs
which somebody else would learn to do quickly without much training), then they can be replaced
very easily when they go on strike. And when there are many, many people who don’t have any
jobs at all (as there are in the South), then these people who don’t have jobs can be hired to take
the place of the people who go on strike. What happens then is that the people who went on strike
sooner or later loose their jobs completely (one year after their contract runs out, if they were in a
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union before). But the boss doesn’t lose any money because he has been able to hire new workers

to take the place of the strikers.

The only way to prevent this from happening (short of violence), is to organize
EVERYBODY in the whole town—to organize all of the workers and all of the people without
jobs, so that they won’t take the jobs of the people on strike. This is very hard to do, because the
people who don’t have jobs usually want jobs so much that they will take the jobs of the people
who are on strike no matter what the people on strike say to them. It is hard for these people to
see that it would be better, in the long run, if nobody agreed to work for a boss unless he paid
them enough and met their other demands as well. So this is one big problem we would face. We
would have to organize nearly everybody in order to win a strike.

There is another problem with unions in the South. That is that if we organize on the
plantations and the farms, and demand higher wages, then the farm or plantation owner might
decide that it would be cheaper and less trouble for him in the long run if he brought in machines
to do the work which we do now. And there are machines which can do most of the work we do;
so the farmer could bring these machines in tomorrow if he wanted to. He would then have to hire
only a few people to run the machines, and the rest of us would all be out of work.

Finally, there is one more thing we should think about, one more problem we might run into
if we organize. If we organize all of the maids in a town, and they demand higher wages and
shorter hours, some of the white ladies who now hire maids wouldn’t be able to afford them any
more. They would fire the maids and do the work themselves. Some of the white ladies who now
have jobs (because their maids do all their housework and cooking, and take care of their children
for them), might have to quit these jobs; But most of them would probably find a way to do this
work themselves and still keep their jobs. (They might, for example, share the baby-sitting job
with their neighbors). So, if we organize ourselves we might find that some of us would keep our
jobs and get higher wages, but many others of us might find ourselves out of work.

But let’s suppose that we think about all of these problems, and we decide that the circumstances
where we work are such that we think we can better our lot if we organize into unions, and,
possibly strike. The next question we need to think about is whether we should form
independent unions, or whether we should join ourselves up with one of the big unions that has
branches (called ‘locals’) all around the country. To answer this question we need to know
something about these big unions—about how they treat Negro workers.

Most of the big unions have written, formal policies against discrimination; but many of
them don’t pay much attention to these formal policies, and they do discriminate against Negroes.
Some of the most important ways they discriminate are:

1. excluding Negroes from membership

2. having segregated locals

3. controlling whether any Negroes are hired in the plant, and if so, how many

4. controlling what kinds of jobs Negroes get, and whether or not Negroes get promoted as

fast and as far as whites.

Membership and Segregated Locals

Very few unions still exclude Negroes completely from their membership; in fact, only three still
do. By the Civil Rights Act of 1964, such exclusion is now outlawed.
In the past, unions which didn’t keep Negroes out altogether often formed segregated locals.
Often, Negroes wanted to keep the locals segregated as much as whites did; This was because in
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the segregated locals Negroes could hold offices in the Negro union, and have some say over
their own affairs. They knew that if they joined up with the white local, they would have little
chance of holding office and little say about anything that went on in the union. This is still the
case in some places, particularly in the South, where segregated locals still exist.

Hiring
Sometimes unions set up a ‘hiring hall’; the bosses agree to hire nobody except people the
union send to him through the hiring hall. By excluding Negroes from membership in the union,

the union can keep Negroes from getting any jobs in a particular plant at all. Or they can carefully
control the number of Negroes who do get hired and what kinds of jobs they get.

Job Opportunities

In addition to the hiring halls, unions sometimes set up referral systems. In this case,
Negroes must go to the union first to be referred to a job opening. Unions which discriminate
refer Negroes only to the worst, lowest-paying jobs; often, whites don’t even have to use the
referral system but are informed of job openings by the union by telephone.

Another way unions keep Negroes from getting good jobs is by keeping them out of training
and apprenticeship programs. If the Negro never gets a chance to get trained for a skilled job, he
is ‘not qualified” when an opening occurs in that job category.

But the main way that unions control the jobs that Negroes get is by putting pressure on the
employers. They tell the employers that if Negroes are hired, or hired for good, high-paying
position, then the white employees will strike. (Often this is a bluff; and a firm statement by the
employer (the boss) is enough to put down any resistance white workers have to Negroes being
hired.)

Unions in the South

Unions in the South discriminate more than do unions in the North, as we might expect.
Some of them have set up separate lines of promotion for whites and Negroes. Negroes can be
promoted up the job line just so far, and then no farther. Thus, there is a top limit to the kinds of
jobs Negroes can get and how much they can earn. Usually, Negroes’ jobs are limited to
unskilled, menial laboring and serviced jobs. Sometimes Negroes are allowed to transfer into
better, higher paying jobs, but only by loosing all of the years of seniority they have accumulated
since they began working in a plant.

One cannot criticize all unions in the South, because there are some where Negroes are
organized and protected and promoted as fairly as whites. One finds this to be true in the
fertilizer, food processing, logging, lumber, meatpacking unions. These unions are exceptions to
the general rule, however. Overall, unions in the South have hurt rather than helped Negroes.

Discrimination by Bosses

Bosses, men who run the plants, discriminate against Negroes just as do some unions. The
most important ways they discriminate are:
1) In recruiting workers
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2) In hiring

3) In making work assignments
4) In promotions

5) In training of workers

Recruiting.
This is sometimes hard to see, because discrimination in recruiting goes on ‘behind closed

doors.” Sometimes there are special unwritten agreements or ‘understandings’ between public or
private employment agencies and the bosses, whereby the agency will not refer Negroes to the
bosses for hiring. (The Civil Rights Act of 1964 makes this illegal.)

Another way bosses discriminate in recruiting workers is by recruiting them form all white
high schools or colleges, or formal white neighborhoods.

A third way is for employers, bosses, to recruit workers only from among friends and
relatives of people (mostly whites) already working gin the plants.

Finally, discrimination occurs in the hiring halls, as we mentioned above.

Hiring

Discrimination in hiring is much easier to see than discrimination in recruiting. Most bosses
will now hire some Negroes, but usually only for semi-skilled or unskilled jobs. (54% of all
domestic workers are non-whites; many service workers, like janitors, are non-whites. Only 4.7%
of all professional and technical people are non-whites.)

Since the civil rights movement began to demand more and better jobs for Negroes, some of
these better jobs have been opening up. But many times Negroes do not have the skills that are
needed to fill these jobs. The question of what should be done about this— whether special
training programs should be set up, night classes for high school dropout, or what—is one we
should talk about.

Promotion

There are many different ways Negroes are discriminated against in promotions. Sometimes
Negroes are simply overlooked, when a position opens up at a higher level in the plant.
Sometimes these new positions demand special skills which can be learned only through training,
and Negroes are excluded from the training programs. And sometimes Negroes are allowed to
transfer to these better, higher-paying positions only by loosing all seniority privileges.

Why employers practice racial discrimination

In addition to prejudice on the part of some employers, there are other reasons why they
discriminate against Negroes:
1)  They are afraid what white customers, employees, labor unions, or the general
white public will object, and that their businesses will suffer.
2)  They do not think that qualified Negroes can be found for many of the higher-
level positions.
3) They don’t feel like changing old practices unless someone pushed them to do so.
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Discrimination by Employment Agencies: Public and Private

The Civil Rights Act of 1964 now outlaws discrimination by these agencies. But it will be a
long time before such discrimination ends, especially in states where there is already a Fair
Employment Practices Commission. The federal government will not step in in such cases until it
is clear that the state commission isn’t doing anything about discrimination. This takes time to
prove.

The Civil Rights Act of 1964

Title VII of the Civil Rights Act makes some of the discriminatory practices we just talked
about illegal. The Act says that:

1) No employer may fire you or refuse to hire you or discriminate against you in your wages
and conditions of employment, or segregate or classify you in any way that might deprive
you of job opportunities or of your rights as an employee, because of your race, color,
religion, sex or national origin.

2) No employment agency may refuse to refer you for employment or classify you, or
discriminate against you in any other way, because of your race, color, religion, sex or
national origin.

3) No labor union may exclude you from membership, or discriminate against you, or
segregate or classify its membership or refuse to refer you for employment or limit your
employment opportunities in any way, or try to get an employer to discriminate against
you, because of race, color, religion, sex, or national origin.

These rules, if they are enforced, should do a great deal to end blatant discrimination. (They
might be less effective in ending the more informal, difficult to prove types of
discrimination—like unwritten agreements by employers to hire only whites, or few Negroes; or
the use of personal influence to get jobs for whites).

To enforce the Act, a federal commission of five members is to be set up. This commission
may cooperate with state, local, or other private or public agencies to make sure that Negroes get
equal job opportunities. If there is already a state Fair Employment Practices Commission in
operation, the federal commission may agree not to interfere with the work that this Commission
is doing unless it feels it is necessary, in order to enforce the Civil Rights Act. The commission
also has powers to make studies and recommendations, to mediate disputes, to conduct hearings,
and to examine witnesses.

This part of the Civil Rights Act goes into effect this July. It applied, during the first year, to
employers or unions that have at least 100 members; in the second year, to those which have 75
or more; in the third year to those with 50 or more, and in the fourth year, to those with 25 or
more.
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THE TRIPLE REVOLUTION

Cybernation = Weaponry  Human Rights

The Ad Hoc Committee on the Triple Revolution

This statement is written in the recognition that mankind is at a historic conjuncture which
demands a fundamental reexamination of existing values and institutions. At this time three
separate and mutually reinforcing revolutions are taking place:

The Cybernation Revolution: A new era of production has begun. Its principles of
organization are as different from those of the industrial era as those of the industrial era were
different from the agricultural. The cybernation revolution has been brought about by the
combination of the computer and the automated self-regulating machine. This results in a system
of almost unlimited productive capacity which requires progressively less human labor.
Cybernation is already reorganizing the economic and social system to meet its own needs.

The Weaponry Revolution: New forms of weaponry have been developed which cannot win
wars but which can obliterate civilization. We are recognizing only now that the great weapons
have eliminated war as a method for resolving international conflicts. The ever-present threat of
total destruction is tempered by the knowledge of the final futility of war. The need of a “warless
world” is generally recognized, though achieving it will be a long and frustrating process.

The Human Rights Revolution: A universal demand for full human rights is now clearly
evident. It continues to be demonstrated in the civil rights movement within the United States.
But this is only the local manifestation of a worldwide movement toward the establishment of
social and political regimes in which every individual will feel valued and none will feel rejected
on account of his race.

We are particularly concerned in this statement with the first of these revolutionary
phenomena. This is not because we underestimate the significance of the other two. On the
contrary, we affirm that it is the simultaneous occurrence and interaction of all three
developments which make evident the necessity for radical alterations in attitude and policy. The
adoption of just policies for coping with cybernation and for extending rights to all Americans is
indispensable to the creation of an atmosphere in the U.S. in which the supreme issue, peace, can
be reasonably debated and resolved.

Interaction of Three Revolutions

The Negro claims, as a matter of simple justice, his full share in America's economic and
social life. He sees adequate employment opportunities as a chief means of attaining this goal:
The March on Washington demanded freedom and jobs. The Negro’s claim to a job is not being
met. Negroes are the hardest-hit of the many groups being exiled from the economy by
cybernation. Negro unemployment rates cannot be expected to drop substantially. Promises of
jobs are a cruel and dangerous hoax on hundreds of thousands of Negroes and whites alike who
are especially vulnerable to cybernation because of age or inadequate education.

The demand of the civil rights movement cannot be fulfilled within the present context of
society. The Negro is trying to enter a social community and a tradition of work-and-income
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which are in the process of vanishing even for the hitherto privileged white worker. Jobs are
disappearing under the impact of highly efficient, progressively less costly machines.

The U.S. operates on the thesis, set out in the Employment Act of 1964, that every person
will be able to obtain a job if he wishes to do so and that this job will provide him with resources
adequate to live and maintain a family decently. Thus job-holding is the general mechanism
through which economic resources are distributed. Those without work have access only to a
minimal income, hardly sufficient to provide the necessities of life, and enabling those receiving
it to function as only “minimum consumers.” As a result, the goods and services which are
needed by these crippled consumers, and which they would buy if they could, are not produced.
This in turn deprives other workers of jobs, thus reducing their incomes and consumption.

Present excessive levels of unemployment would be multiplied several times if military and
space expenditures did not continue to absorb ten per cent of the gross national product (i.e., the
total goods and services produced). Some six to eight million people are employed as a direct
result of purchases for space and military activities. At least an equal number hold their jobs as an
indirect result of military or space expenditures. In recent years, the military and space budgets
have absorbed a rising proportion of national production and formed a strong support for the
economy.

However, these expenditures are coming in for more and more criticism, at least partially in
recognition of the fact that nuclear weapons have eliminated war as an acceptable method for
resolving international conflicts. Early in 1964, President Johnson ordered a curtailment of certain
military expenditures. Defense Secretary McNamara is closing shipyards, airfields, and Army
bases, and Congress is pressing the National Space Administration to economize. The future of
these strong props to the economy is not as clear today as it was even a year ago.

The Nature of the Cybernation Revolution

Cybernation is manifesting the characteristics of a revolution in production. These include
the development of radically different techniques and the subsequent appearance of novel
principles of the organization of production; a basic reordering of man's relationship to his
environment; and a dramatic increase in total available and potential energy.

The major difference between the agricultural, industrial and cybernation revolutions is the
speed at which they developed. The agricultural revolution began several thousand years ago in
the Middle East. Centuries passed in the shift from a subsistence base of hunting and food-
gathering to settled agriculture.

In contrast, it has been less than 200 years since the emergence of the industrial revolution,
and direct and accurate knowledge of the new productive techniques has reached most of
mankind This swift dissemination of information is generally held to be the main factor leading to
widespread industrialization.

While the major aspects of the cybernation revolution are for the moment restricted to the
U.S., its effects are observable almost at once throughout the industrial world and large parts of
the non-industrial world. Observation is rapidly followed by analysis and criticism. The problems
posed by the cybernation revolution are part of a new era in the history of all mankind but they
are first being faced by the people of the U.S. The way Americans cope with cybernation will
influence the course of this phenomenon everywhere. This country is the stage on which the
machines-and-man drama will first be played for the world to witness.
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The fundamental problem posed by the cybernation revolution in the U.S. is that it
invalidates the general mechanism so far employed to undergird people’s rights as consumers. Up
to this time economic resources have been distributed on the basis of contributions to production,
with machines and men competing for employment on somewhat equal terms. In the developing
cybernated system, potentially unlimited output can be achieved by systems of machines which
will require little cooperation from human beings. As machines take over production from men,
they absorb an increasing proportion of resources while the men who are displaced become
dependent on minimal and unrelated government measures —unemployment insurance, social
security, welfare payments. These measures are less and less able to disguise a historic paradox:
That a substantial proportion of the population is subsisting on minimal incomes, often below the
poverty line, at a time when sufficient productive potential is available to supply the needs of
everyone in the U.S.

The existence of this paradox is denied or ignored by conventional economic analysis. The
general economic approach argues that potential demand, which if filled would raise the number
of jobs and provide incomes to those holding them, is underestimated. Most contemporary
economic analysis states that all of the available labor force and industrial capacity is required to
meet the needs of consumers and industry and to provide adequate public services: Schools,
parks, roads, homes, decent cities, and clean water and air. It is further argued that demand could
be increased, by a variety of standard techniques, to any desired extent by providing money and
machines to improve the conditions of the billions of impoverished people elsewhere in the
world, who need food and shelter, clothes and machinery and everything else the industrial
nations take for granted.

There is no question that cybernation does increase the potential for the provision of funds to
neglected public sectors. Nor is there any question that cybernation would make possible the
abolition of poverty at home and abroad. But the industrial system does not possess any adequate
mechanisms to permit these potentials to become realities. The industrial system was designed to
produce an ever-increasing quantity of goods as efficiently as possible, and it was assumed that
the distribution of the power to purchase these goods would occur almost automatically. The
continuance of the income-through jobs link as the only major mechanism for distributing
effective demand—for granting the right to consume—now acts as the main brake on the almost
unlimited capacity of a cybernated productive system.

Recent administrations have proposed measures aimed at achieving a better distribution of
resources, and at reducing unemployment and underemployment. A few of these proposals have
been enacted. More often they have failed to secure congressional support. In every case, many
members of Congress have criticized the proposed measures as departing from traditional
principles for the allocation of resources and the encouragement of production. Abetted by
budget-balancing economists and interest groups they have argued for the maintenance of an
economic machine based on ideas of scarcity to deal with the facts of abundance produced by
cybernation. This time-consuming criticism has slowed the workings of Congress and has thrown
out of focus for that body the inter-related effects of the triple revolution.

An adequate distribution of the potential abundance of goods and services will be achieved
only when it is understood that the major economic problem is not how to increase production but
how to distribute the abundance that is the great potential of cybernation. There is an urgent need
for a fundamental change in the mechanisms employed to insure consumer rights.
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Facts and Figures

No responsible observer would attempt to describe the exact pace or the full sweep of a
phenomenon that is developing with the speed of cybernation. Some aspects of this revolution,
however, are already clear:

* The rate of productivity increase has risen with the onset of cybernation.

* An industrial economic system postulated on scarcity has been unable to distribute the
abundant goods and services produced by a cybernated system or potential in it.

* Surplus capacity and unemployment have thus co-existed at excessive levels over the last
six years.

* The underlying cause of excessive unemployment is the fact that the capability of
machines is rising more rapidly than the capacity of many human beings to keep pace.

* A permanent impoverished and jobless class is established in the midst of potential
abundance.

Evidence for these statements follows:

1. The increased efficiency of machine systems is shown in the more rapid increase in
productivity per man-hour since 1960, a year that marks the first visible upsurge of the
cybernation revolution. In 1961,1962 and 1963, productivity per man-hour rose at an average
pace above three and a half per cent—a rate well above both the historical average and the
postwar rate.

Companies are finding cybernation more and more attractive. Even at the present early stage
of cybernation, costs have already been lowered to a point where the price of a durable machine
may be as little as one-third of the current annual wage-cost of the worker it replaces. A more
rapid rise in the rate of productivity increase per man-hour can be expected from now on.

2. In recent years it has proved impossible to increase demand fast enough to bring about the
full use of either men or plant capacities. The task of developing sufficient additional demand
promises to become more difficult each year. A thirty-billion-dollar annual increase in gross
national product is now required to prevent unemployment rates from rising. An additional forty-
to-sixty-billion-dollar increase would be required to bring unemployment rates down to an
acceptable level.

3. The official rate of unemployment has remained at or above five and a half per cent
during the Sixties. The unemployment rate for teenagers has been rising steadily and now stands
around fifteen per cent. The unemployment rate for Negro teenagers stands about thirty per cent.
The unemployment rate for teenagers in minority ghettoes sometimes exceeds fifty per cent.
Unemployment rates for Negroes are regularly more than twice those for whites, whatever their
occupation, educational level, age or sex. The unemployment position for other racial minorities
is similarly unfavorable. Unemployment rates in depressed areas often exceeds fifty per cent.

These official figures seriously underestimate the true extent of unemployment. The
statistics take no notice of underemployment or featherbedding. Besides the five and a half per
cent of the labor force who are officially designated as unemployed, nearly four per cent of the
labor force sought full-time work in 1962 but could find only part-time jobs. In addition, methods
of calculating unemployment rates—a person is counted as unemployed only if he has actively
sought a job recently —ignore the fact that many men and women who would like to find jobs
have not looked for them because they know there are no employment opportunities.
Underestimates for this reason are pervasive among groups whose unemployment rates are
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high—the young, the old, and racial minorities. Many people in the depressed agricultural,
mining, and industrial areas, who by official definition hold jobs but who are actually grossly
under-employed, would move if there were prospects of finding work elsewhere. It is reasonable
to estimate that over eight million people are not working who would like to have jobs today as
compared with the four million shown in the official statistics.

Even more serious is the fact that the number of people who have voluntarily removed
themselves from the labor force is not constant but increases continually. These people have
decided to stop looking for employment and seem to have accepted the fact that they will never
hold jobs again. This decision is largely irreversible, in economic and also in social and
psychological terms. The older worker calls himself “retired”; he cannot accept work without
affecting his social security status. The worker in his prime years is forced onto relief: In most
states the requirements for becoming a relief recipient bring about such fundamental alterations in
an individual's situation that a reversal of the process is always difficult and often totally
infeasible. Teenagers, especially “drop-outs” and Negroes, are coming to realize that there is no
place for them in the labor force but at the same time they are given no realistic alternative. These
people and their dependents make up a large part of the “poverty” sector of the American
population.

Statistical evidence of these trends appears in the decline in the proportion of people
claiming to be in the labor force—the so-called labor force participation rate. The recent apparent
stabilization of the unemployment rate around five and a half per cent is therefore misleading: it
is a reflection of the discouragement and defeat of people who cannot find employment and have
withdrawn from the market rather than a measure of the economy's success in creating jobs for
those who want to work.

4. An efficiently functioning industrial system is assumed to provide the great majority of
new jobs through the expansion of the private enterprise sector But well over half of the new jobs
created during 1957-1962 were in the public sector—predominantly in teaching. Job creation in
the private sector has now almost entirely ceased except in services; of the four million three
hundred thousand jobs created in this period, only about two hundred thousand were provided by
private industry through its own efforts. Many authorities anticipate that the application of
cybernation to certain service industries, which is only just beginning, will be particularly
effective. If this is the case, no significant job creation will take place in the private sector in
coming years.

5. Cybernation raises the level of the skills of the machine. Secretary of Labor Willard Wirtz
has recently stated that the machines being produced today have, on the average, skills equivalent
to a high school diploma. If a human being is to compete with such machines, therefore, he must
at least possess a high school diploma. The Department of Labor estimates, however, that on the
basis of present trends, as many as thirty per cent of all students will be high school drop-outs in
this decade.

6. A permanently depressed class is developing in the US. Some thirty-eight million
Americans, almost one-fifth of the nation, still live in poverty. The percentage of total income
received by the poorest twenty per cent of the population was 4.9% in 1944 and 4.7% in 1963.

Secretary Wirtz recently summarized these trends. “The confluence of surging population
and driving technology is splitting the American labor force into tens of millions of ‘have's’ and
millions of ‘have-nots.” In our economy of sixty-nine million jobs, those with wanted skills enjoy
opportunity and earning power. But the others face a new and stark problem —exclusion on a
permanent basis, both as producers and consumers, from economic life. This division of people
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threatens to create a human slag heap. We cannot tolerate the development of a separate nation of
the poor, the unskilled, the jobless, living within another nation of the well-off, the trained and the
employed."

Need for a New Consensus

The stubbornness and novelty of the situation that is conveyed by these statistics is now
generally accepted. Ironically, it continues to be assumed that it is possible to devise measures
which will reduce unemployment to a minimum and thus preserve the over-all viability of the
present productive system. Some authorities have gone so far as to suggest that the pace of
technological change should be slowed down “so as to allow the industrial productive system
time to adapt.”

We believe, on the contrary, that the industrial productive system is no longer viable. We
assert that the only way to turn technological change to the benefit of the individual and the
service of the general welfare is to accept the process and to utilize it rationally and humanely.
The new science of political economy will be built on the encouragement and planned expansion
of cybernation. The issues raised by cybernation are particularly amenable to intelligent policy-
making: Cybernation itself provides the resources and tools that are needed to ensure minimum
hardship during the transition process.

But major changes must be made in our attitudes and institutions in the foreseeable future.
Today Americans are being swept along by three simultaneous revolutions while assuming they
have them under control. In the absence of real understanding of any of these phenomena,
especially of technology, we may be allowing an efficient and dehumanized community to
emerge by default. Gaining control of our future requires the conscious formation of the society
we wish to have. Cybernation at last forces us to answer the historic questions: What is man's role
when he is not dependent upon his own activities for the material basis of his life? What should
be the basis for distributing individual access to national resources? Are there other proper claims
on goods and services besides a job? Because of cybernation, society no longer needs to impose
repetitive and meaningless (because unnecessary) toil upon the individual. Society can now set
the citizen free to make his own choice of occupation and vocation our accepted modes of
“work.” But in the absence of such a new consensus about cybernation, the nation cannot begin to
take advantage of all that it promises for human betterment.

Proposal for Action

As a first step to a new consensus it is essential to recognize that the traditional link between
jobs and incomes is being broken. The economy of abundance can sustain all citizens in comfort
and economic security whether or not they engage in what is commonly reckoned as work.
Wealth produced by machines rather than by men is still wealth. We urge, therefore, that society,
through its appropriate legal and governmental institutions, undertake an unqualified commitment
to provide every individual

This undertaking we consider to be essential to the emerging economic, social and political
order in this country. We regard it as the only policy by which the quarter of the nation now
dispossessed and soon-to-be dispossessed by lack of employment can be brought within the
abundant society. The unqualified right to an income would take the place of the patchwork of



198 Mississippi Freedom School Curriculum

welfare measures —from unemployment insurance to relief —designed to ensure that no citizen or
resident of the U.S. actually starves.

We do not pretend to visualize all of the consequences of this change in our values. It is
clear, however, that the distribution of abundance in a cybernated society must be based on
criteria strikingly different from those of an economic system based on scarcity. In retrospect, the
establishment of the right to an income will prove to have been only the first step in the
reconstruction of the value system of our society brought on by the triple revolution.

The present system encourages activities which can lead to private profit and neglects those
activities which can enhance the wealth and the quality of life of our society. Consequently,
national policy has hitherto been aimed far more at the welfare of the productive process than at
the welfare of people. The era of cybernation can reverse this emphasis. With public policy and
research concentrated on people rather than processes we believe that many creative activities and
interests commonly thought of as non-economic will absorb the time and the commitment of
many of those no longer needed to produce goods and services.

Society as a whole must encourage new modes of constructive, rewarding and ennobling
activity. Principal among these are activities such as teaching and learning that relate people to
people rather than people to things. Education has never been primarily conducted for profit in
our society; it represents the first and most obvious activity inviting the expansion of the public
sector to meet the needs of this period of transition.

We are not able to predict the long-run patterns of human activity and commitment in a
nation when fewer and fewer people are involved in production of goods and services, nor are we
able to forecast the overall patterns of income distribution that will replace those of the past full
employment system. However, these are not speculative and fanciful matters to be contemplated
at leisure for a society that may come into existence in three or four generations. The outlines of
the future press sharply into the present. The problems of joblessness, inadequate incomes, and
frustrated lives confront us now; the American Negro, in his rebellion, asserts the demands—and
the rights—of all the disadvantaged. The Negro’s is the most insistent voice today, but behind
him stand the millions of impoverished who are beginning to understand that cybernation,
properly understood and used, is the road out of want and toward a decent life.

The Transition*®

[*This view of the transitional period is not shared by all the signers. Robert Theobald and
James Boggs hold that the two major principles of the transitional period will be (1) that
machines rather than men will take up new conventional work openings and (2) that the activity
of men will be directed to new forms of “work’ and “leisure.” Therefore, in their opinion, the
specific proposals outlined in this section are more suitable for meeting the problems of the
scarcity-economic system than for advancing through the period of transition into the period of
abundance.]

We recognize that the drastic alternations in circumstances and in our way of life ushered in
by cybernation and the economy of abundance will not be completed overnight. Left to the
ordinary forces of the market such change, however, will involve physical and psychological
misery and perhaps political chaos. Such misery is already clearly evident among the
unemployed, among relief clients into the third generation and more and more among the young
and the old for whom society appears to hold no promise of dignified or even stable lives. We
must develop programs for this transition designed to give hope to the dispossessed and those cast
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out by the economic system, and to provide a basis for the rallying of people to bring about those
changes in political and social institutions which are essential to the age of technology.

The program here suggested is not intended to be inclusive but rather to indicate its
necessary scope. We propose:

1. A massive program to build up our educational system, designed especially with the needs
of the chronically under-educated in mind. We estimate that tens of thousands of employment
opportunities in such areas as teaching and research and development, particularly for younger
people, may be thus created. Federal programs looking to the training of an additional hundred
thousand teachers annually are needed.

2. Massive public works. The need is to develop and put into effect programs of public
works to construct dams, reservoirs, ports, water and air pollution facilities, community recreation
facilities. We estimate that for each billion dollars per year spent on public works a hundred and
fifty thousand to two hundred thousand jobs would be created. Two billion dollars or more a year
should be spent in this way, preferably as matching funds aimed at the relief of economically
distressed or dislocated areas.

3. A massive program of low-cost housing, to be built both publicly and privately, and aimed
at a rate of seven hundred thousand to a million units a year.

4. Development and financing of rapid-transit systems, urban and interurban; and other
programs to cope with the spreading problems of the great metropolitan centers.

5. A public power system built on the abundance of coal in distressed areas, designed for
low-cost power to heavy industrial and residential sections.

6. Rehabilitation of obsolete military bases for community or educational use.

7. A major revision of our tax structure aimed at redistributing income as well as
apportioning the costs of the transition period equitably. To this end an expansion of the use of
excess profits tax would be important. Subsidies and tax credit plans are required to ease the
human suffering involved in the transition of many industries from man power to machine power.

8. The trade unions can play an important and significant role in this period in a number of
ways:

a. Use of collective bargaining to negotiate not only for people at work but also for those
thrown out of work by technological change.

b. Bargaining for perquisites, such as housing, recreational facilities, and similar programs,
as they have negotiated health and welfare programs.

c. Obtaining a voice in the investment of the unions' huge pension and welfare funds, and
insisting on investment policies which have as their major criteria the social use and function of
the enterprise in which the investment is made.

d. Organization of the unemployed so that these voiceless people may once more be given a
voice in their own economic destinies, and strengthening of the campaigns to organize white-
collar and professional workers.

9. The use of the licensing power of government to regulate the speed and direction of
cybernation to minimize hardship; and the use of minimum wage power as well as taxing powers
to provide the incentives for moving as rapidly as possible toward the goals indicated by this

paper.

These suggestions are in no way intended to be complete or definitively formulated. They
contemplate expenditures of several billions more each year than are now being spent for socially
rewarding enterprises, and a larger role for the government in the economy than it has now or has
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been given except in times of crisis. In our opinion, this is a time of crisis, the crisis of a triple
revolution. Public philosophy for the transition must rest on the conviction that our economic,
social and political institutions exist for the use of man and that man does not exist to maintain a
particular economic system. This philosophy centers on an understanding that governments are
instituted among men for the purpose of making possible life, liberty, and the pursuit of happiness
and that government should be a creative and positive instrument toward these ends.

Change Must Be Managed

The historic discovery of the post-World War II years is that the economic destiny of the
nation can be managed. Since the debate over the Employment Act of 1946, it has been
increasingly understood that the federal government bears primary responsibility for the
economic and social well-being of the country. The essence of management is planning. The
democratic requirement is planning by public bodies for the general welfare. Planning by private
bodies such as corporations for their own welfare does not automatically result in additions to the
general welfare, as the impact of cybernation on jobs has already made clear.

The hardships imposed by sudden changes in technology have been acknowledged by
Congress in proposals for dealing with the long and short-run “dislocations,” in legislation for
depressed and “impacted” areas, retraining of workers replaced by machines, and the like. The
measures so far proposed have not been “transitional” in conception. Perhaps for this reason they
have had little effect on the situations they were designed to alleviate. But the primary weakness
of this legislation is not ineffectiveness but incoherence. In no way can these disconnected
measures be seen as a plan for remedying deep ailments but only, so to speak, as the superficial
treatment of surface wounds.

Planning agencies should constitute the network through which pass the stated needs of the
people at every level of society, gradually building into a national inventory of human
requirements, arrived at by democratic debate of elected representatives.

The primary tasks of the appropriate planning institutions should be:

* To collect the data necessary to appraise the effects, social and economic, of cybernation at
different rates of innovation.

* To recommend ways, by public and private initiative, of encouraging and stimulating
cybernation.

* To work toward optimal allocations of human and natural resources in meeting the
requirements of society.

* To develop ways to smooth the transition from a society in which the norm is full
employment within an economic system based on scarcity, to one in which the norm will be
either non-employment, in the traditional sense of productive work, or employment on the great
variety of socially valuable but “non-productive” tasks made possible by an economy of
abundance; to bring about the conditions in which men and women no longer needed to produce
goods and services may find their way to a variety of self-fulfilling and socially useful
occupations.

* To work out alternatives to defense and related spending that will commend themselves to
citizens, entrepreneurs and workers as a more reasonable use of common resources.

* To integrate domestic and international planning. The technological revolution has related
virtually every major domestic problem to a world problem. The vast inequities between the
industrialized and the underdeveloped countries cannot long be sustained.
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The aim throughout will be the conscious and rational direction of economic life by planning
institutions under democratic control.

In this changed framework the new planning institutions will operate at every level of
government—local, regional and federal —and will be organized to elicit democratic participation
in all their proceedings. These bodies will be the means for giving direction and content to the
growing demand for improvement in all departments of public life. The planning institutions will
show the way to turn the growing protest against ugly cities, polluted air and water, an inadequate
educational system, disappearing recreational and material resources, low levels of medical care,
and the haphazard economic development into an integrated effort to raise the level of general
welfare.

We are encouraged by the record of the planning institutions both of the Common Market
and of several European nations and believe that this country can benefit from studying their
weaknesses and strengths.

A principal result of planning will be to step up investment in the public sector. Greater
investment in this area is advocated because it is overdue, because the needs in this sector
comprise a substantial part of the content of the general welfare, and because they can be readily
afforded by an abundant society. Given the knowledge that we are now in a period of transition it
would be deceptive, in our opinion, to present such activities as likely to produce full
employment. The efficiencies of cybernation should be as much sought in the public as in the
private sector, and a chief focus of planning would be one means of bringing this about. A central
assumption of planning institutions would be the central assumption of this statement, that the
nation is moving into a society in which production of goods and services is not the only or
perhaps the chief means of distributing income.

The Democratization of Change

The revolution in weaponry gives some dim promise that mankind may finally eliminate
institutionalized force as the method of settling international conflict and find for it political and
moral equivalents leading to a better world. The Negro revolution signals the ultimate admission
of this group to the American community on equal social, political and economic terms. The
cybernation revolution proffers an existence qualitatively richer in democratic as well as material
values. A social order in which men make the decisions that shape their lives becomes more
possible now than ever before; the unshackling of men from the bonds of unfulfilling labor frees
them to become citizens, to make themselves and to make their own history.

But these enhanced promises by no means constitute a guarantee. Illuminating and making
more possible the “democratic vistas” is one thing; reaching them is quite another, for a vision of
democratic life is made real not by technological change but by men consciously moving toward
that ideal and creating institutions that will realize and nourish the vision in living form.

Democracy, as we use the term, means a community of men and women who are able to
understand, express and determine their lives as dignified human beings. Democracy can only be
rooted in a political and economic order in which wealth is distributed by and for people, and
used for the widest social benefit. With the emergence of the era of abundance we have the
economic base for a true democracy of participation, in which men no longer need to feel
themselves prisoners of social forces and decisions beyond their control or comprehension.
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Signed:

Donald G. Agger, Dr. Donald B. Armstrong, James Boggs, Lois Fein, W. H. Ferry, Maxwell
Geismar, Todd Gitlin, Philip Green, Roger Hagan, Michael Harrington, Tom Hayden, Robert L.
Heilbroner, Ralph L. Helstein, Frances W. Herring, Hugh B. Hester, Alice Mary Hilton, Irving
Howe, Everett C. Hughes, H. Stuart Hughes, Gerald W. Johnson, Irving F. Laucks, Stewart
Meacham, A. J. Muste, Gunnar Myrdal (with reservations), Linus Pauling, Gerard Piel, Michael
D. Reagan, Bayard Rustin, Ben B. Seligman, Robert Theobald, John William Ward, William
Worthy

From: Liberation, April 1964, p9-15.

[Editors’ note: “Triple Revolution” was sent to President Lyndon B. Johnson in March 1964, with an
accompanying letter. The letter to the President, together with the Report, was also sent to the Majority
and Minority leaders of the Senate and the House of Representatives and to the Secretary of Labor.
The White House reply from Mr. Lee White, Assistant Special Counsel to the President, was received
shortly thereafter. Both letters can be read at http://www.pa.msu.edu/people/mulhall/mist/Triple.html]
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MISSISSIPPI FREEDOM DEMOCRATIC PARTY
P.O. Box 1329

Jackson, Mississippi

Telephone: 352-9605 (601)

FOR IMMEDIATE RELEASE RE: FREEDOM VOTE CAMPAIGN

Candidate Biography:

MRS. FANNIE LOU HAMER
Candidate for U.S. Congress
Second District

In a speech during the spring primary campaign, Mrs. Fannie Lou Hamer declared that
“politically” our district remains isolated from the mainstream of American life. “The conditions
that prevail in Mississippi are horrible. Cotton, our chief product, has become an increasingly less
profitable commodity. There is little industry and few towns. The dominant economic system is
still sharecropping and we have the lowest family income levels in the nation. And we know we
want to change these things.”

Mrs. Hamer is opposing Jamie Whitten, chairman of the House Appropriations
Subcommittee on Agriculture. The district is 59% Negro. In her campaign speeches Mrs. Hamer
vows to “undo everything Jamie Whitten has done in Washington.” Whitten several years ago
was responsible for the death of a program which would have trained 2400 tractor drivers in the
state. 600 of the prospective trainees would have been white. Whitten claimed the program
would “upset the local economy.”

On August 31, 1962, Mrs. Hamer filed a voter registration application; the same day she
was fired from the job of plantation timekeeper that she had held for eighteen years and was told
she must immediately move off the plantation. Ten days later sixteen shots were fired into the
home in which she was staying.

Mrs. Hamer has attended the citizenship and leadership courses of both the Southern
Christian Leadership Conference and the Student Nonviolent Coordinating committee (SNCC).
While returning from the SCLC workshop in June of 1963, Mrs. Hamer was arrested for
“disorderly conduct” and severely beaten while in jail. She has never fully recovered from the
effects of this beating. She was arrested for going into the white rest room at the bus station that
night.

Mrs. Hamer is 47 years old and lives with her husband and two adopted children in Sunflower
County, home of Senator James O. Eastland.
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Mississippi Voter Registration Form (Regular)

Reproduced below is a facsimile of the form currently in use for registration: 7/23/64

SWORN WRITTEN APPLICATION FOR REGISTRATION

(by reason of the prospectus of Section 244 of the Constitution of Mississippi and House Bill No.
95, approved March 24, 1955, the applicant is required to fill in this form in his own handwriting
in the presence of the registrar and without assistance or suggestion of any other person or
memorandum.)

Write the date of this application
What is your full name?
State your age and date of birth:
What is your occupation?
Where is your business carried on?
By whom are you employed?
Are you a citizen of the United States and inhabitant of Mississippi?
For how long have you resided in Mississippi?
Where is your place of residence in the District?
Specify the date when such residence began:
State your prior place of residence, if any:
Check which oath you desire to take: (1) General
(2) Minister’s (3) Minister’s Wife
(4) If under 21 years at present, but 21 years by date of general election

13. If there is more than one person of your same name in the precinct, by what name do you
wish to be called

14. Have you ever been convicted of any of the following bribery, theft, arson, obtaining
money or goods under false pretenses, perjury, forgery, embezzlement, or

bigamy?

e i A A
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15. If your answer to Question 14 is “Yes”, name the crime or crimes of which you have
been convicted, and the date and place of such or convictions:

16. Are you a minister of the gospel in charge of an organization, church, or the wife of such
a minister?

17. If your answer to Question 16 is “Yes”, state the length of your residence in the election
district:

18. Write and copy in the space below: Section of the Constitution of Mississippi:

(Instruction to Registrar: You will designate the section of the Constitution and point out same to
applicant.)

19. Write in the space below a reasonable interpretation (the meaning) of the section of the
Constitution of Mississippi which you have just copied:

20. Write in the space below a statement setting forth your understanding of the duties and
obligations of citizenship under a constitutional form of government.

21. Sign and attach hereto the oath or affirmation named in Question 12.

The applicant will sign his name here.
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STATE OF MISSISSIPPI COUNTY OF

Sworn to and subscribed before me by the within named

on this the day of 19

)]
2)
3)
“4)
(&)
(6)
(7
®)
©)

COUNTY REGISTRAR

Freedom Registration Form

Write today’s date

Write your full name
How old are you today

Are you a United States citizen

How long have you lived in Mississippi

What county do you live in

How long have you lived in that county

What is your address now

Are you a minister or the wife of a minister

All of the statements above are true

(signature of applicant)

Do not write below this line

State of Mississippi, County of
Sworn to and subscribed before me by the above named

on this, the day of , 196

[See also back of COFO Flyer: Freedom Registration]

385
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SAMPLE SECTIONS OF THE MISSISSTPPT CONSTITUTION

Section 8. All persons, resident in this state, citizens of the United States, are hereby
declared citizens of the State of Mississippi.

Sample interpretation: Anybody who lives in Mississippi and is an American citizen is
also a citizen of the State of Mississippi.

Section 30. There shall be no imprisonment for debt.
Sample interpretation: A person can not be put in jail just because he owes money.
Now write your own interpretations for the sections given below.

Section 14. No person shall be deprived of life, liberty, or property, except by due process
of law.

Section 20. No person shall be elected or appointed to office in this state for life or during
good behavior, but the term of all offices shall be for some specified period.

Section 21. The privilege of the Writ of Habeas Corpus shall not be suspended, unless when
in the case of rebellion or invasion, the public safety may require it, nor ever without the authority
of the Legislature.

Section 22. No person’s life or liberty shall be twice placed in jeopardy for the same
offense; but there must be an actual acquittal or conviction on the merits to bar another
prosecution.

Section 23. The people shall be secure in their persons, houses, and possessions, from
unreasonable seizure or search; and no warrant shall be issued without probable cause, supported
by oath or affirmation, especially designating the place to be searched and the person or thing to
be seized.

Section 32. The enumeration of rights in this constitution shall not be construed to deny and
impair others retained by, and inherent in, the people.

Section 209. Separate schools shall be maintained for children of the white and colored
races.
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